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Tne purpcese of this study was Lo assess the dimpact of tine Yava
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Comrand and Stuaflf (N;&S} education upon the

\Yr\

ormonce. An attempt was also

in coiparison with alternative duty assignments.

guestionnaire irncluded 13 sp2cific cuestions and one for

arfuate and his subsequent

to evaluate the I0KE educaticn

hi: graduates Lo the survey ejualed 730, which provided an

guestion was pariicularly deteiled znd included many thoughvu orovek

aduntes.

The conclusionz drawn {rom the analysis irncludad the lollowing:

o . . : :
a, Overall, 677 of the billets assigned were to command or to

duiy; however, only azhout one hulf of Lhe recent gzraduates were so
h. HNCZS ascipnment occursd too late in ‘he carecers of 2% to

' canabilities were wost Luproved

C. n general the gradustes

Planning and in ine Writing/ eaking areas,
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as might be expected,

orting the above corclusions were cilered,
for Turther study of issues raised in the cplionzl
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they were nol considered necezsarily Lo
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IHTRCDUCTICN

The need for professiondl education Tor military officers has long
been recognized. However,the form of the educational process has varipd
videly among organizations androver time. Further, there appears to have
been no substantial formal effort within the Navy to‘evaluate the effec-
tiveness of this nrocess. Such an evaluation appears to be an imporiant,
although by no meuns the.only, considerziion in assessing the liavy's needs
for this type of education. This stiudy will attempt to provide such an
evaluation, from the viewpoint of the graduate, as it applies to the School
of Naval Command gnd Staff.

The objective of the School of [laval Conmand an@ Staffl (KC&S} is;
siﬁplj stuted, to prepare officers for comzand and staff duty. Ir consider-
ing the eflectiveness of‘thé School in meeting thié objective, a number of
questions become apparent. What percentarge of the graduatcs are in fact
being assigned to command and otafT type billeis? ﬁow valuable is this ed-
ucation to the graduate in his performance in future career assignmenis? Is
the timing of the UWCS53 education consistent with both the officer's and the
Favy's nceds? Is it possible to compare the value of 1iC&3 ~ducation with
alternative career assignments? Do billets exist in the fleet and shore
establishment which are directly related to éxperience gained at NCAS? If
so, is billet identification desirable? The answers_to these and related
guestions could affect both the student input level as well as the policy
for subscquéﬁt assignment of students.

One of the nost authoriiative sources for thé answers lo these‘qucstions
are the HC&S graduates themselves, and ineir viewpoiﬁts are the primary

vi
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source for the data used in this study. & total of 637 survey questionnaires

were mailed to the unrestricted line officer greduates of the clesse

1962 through 1967. Of tnese, 494 or 77.6 percent completed and returned the

questionnaire. The comments of the graduates arc based upén a variety of

subsequent duty experiences and perspeciives, and should provide uselul

information for those concerned with tne downstream result of the NC&S

qutlonal Drocess

In order to place the study in the proper perspective, Chapter One

ed-

provides a briel description of the historical development of the Haval ¥War

Ccllepe, and the School of Command and Staff in particilar. Chapter. Tno 1is

concerncd with the methods and data available to conduct
to the questionnaire, and herein lies the essence of the

elusions and recommendaticns drawn frem the anaslysis are

Chapter rfours
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THE SCHOOL OF NAVAL COMMAND alD STAFF AS VIEWZD BY ThZ GRALUATE

CHAPTER
HISTORICAL DVELOPMEAT AND BACAGROUKD

The School of Naval Command and Staflf isra relatively new addition to
the Hﬁval War College, having made its debuf in 1950; However, the cencepts
and objectlives of the Sencol are rooted ch deeper in the history of the
War College. Thus, in order to ezamine this study in the ; proper perspective,
we must first rgview the historical development and objectives of the Naval
War College, with “aﬂtlcular cmpnasis on ihe Scheol of Faval Commeand and

Staff, Further, since the svudy dees gzan the views ol the 'graduztes Tor

the last six classes, it will be necessary to trace the developrent of the

curriculum over this period.

T
J

Navzl War Collese. "A placc where of ficers might have the ozportuniiy

Fal

of studying the scicnce and art of war and the lows of war as laid down by

accepted authorities on marine international law.” These were the words of
Commodore Stephen B, Luce as he envisioned the War College when early in
L [ ]
oz . 5z . , R 1 ..
1€43 ke proposed Lhe establishment of the Tirst course. His proyosal was

investigated and firally approved by the then Secretary of the Havy,

William E. Chandler, who 1°Lu0u General Orvder lo. 329 on & Qciober 1884

1 . S
Stephen B. Luce, "Tne U.5. Haval War College”, U.S. Naval Institute
Proceedings, v, ZAAVI 1910, p. 560.




establishing "a college for an advanced course of professional study for
2 . ‘ . RPN LT .
naval officers.™” The firsi course was held in 1885, marking the birth of

the Haval ¥ar College as an.inﬁﬁitution. This course-includéd mill?ary
science, the art of poval warfare end marine internaticnal lgw.

Despité this auspicious beginning, many years of bitter struggle for
sqrvival followed. Dﬁring tnese years there were wide variations in policy
and-emphasis. However, the general charzcteristics of tﬁc original course
vere relained until 1910; ét which L{irpe major changes in the college's
approach were initiated. The principal change was the intfoduction of the
"applicatory" system, which was adopted from the methods used at Germun war
and staff colléges.j The objective of this system was to instill in the
minds ofi the ofTicers the practice of systemalic reasoning:in appraaching
problems. The methods employed required individual, rather than committee
solution of problems, and consisted of estimating the situation, making‘a
concrete decision, and formulating the orders for executing the decision.
Finally, during 1910, action was also token to extend the éourse of study

. . . . : s 4
to one year's duration in Qrder to provide time for more comprehsnsive study. ™

With the approach of VWorld VWar I, the value and importance of the work

at the iWar College was at long last recognized, and the oiv7icial support

2 .
History of the U.5., Haval War College 17841963 and Succeeding Annual
Reogrts (Hewport, R.I.: haval War-College) 1963 p.l.

31bid, p.7.

4Department of the HNavy, Gepneral Crder Ho. 70, 17 Jamuary 1914.
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Cpreveiled ezrlier in its history, officers were now eager to have the

privilege of attending the War Collegn. Adagd incentive had been éenorated

by the announced policy of the Havy Denartment to award higher co"“ands,
inﬁofar as practicakle, to those who hud receivod-the benefits of War College
training. By 1921 about 50 rercent of the fleg otficers afloat and thoirl
chiefs of staffl were graduates of the long coursc; Thus, by 1822 the coilegc's
lorng struggle had been won. The liavel War College, through the efforts of

men such as Admirals Luce, kazhan ond Sims) WS now.a respected permanent
instituiion with an assured future.

The rext 20 years saw fucther expansion and change at the War Cellege.
During this period relaéiuhs wera established ﬁith the Army wWar College and
problems involving Joint operations were worked on by both cclleges. In
addition, the trend of concentrating on tactical training as opnosed to
strategic education was acccleraﬁed. Bval tulent was directed &t the problem
of defeuting the Japanese fleet in the Pacific, {ignting battles inctead of
wars, with little attention benng given Lo gleobal strategy.

The coming of 1841 saw the regular War College courses sugpended for

4

the war., However, two short courses were cenducted so that

the Woar College, thus wodified, econtinued io provide trained officers to the

the duration of

fleet. The resumpiion of the senior and junior courses after the war brought

with it more emphasis ir the ecurriculum on the global problews of geograph]
t g 14 ¥

) 0
politics, and logistica.)

D : T Tz
History of the U.S. Haval War College, p.28, 7%

3



With the formnl establishment of the Scnebl of Haval Cormand and §taff
in 1990 and a major revisicn of the junicr curriculun, the M:v College was

. . . . 6 .
faced with a dilemma irn the senior course.  For years tn Havy

cndered

A
1A%

e

the bfoadcniﬁg of the scope of this coursze, This thirking was stinulated by
the increasing nunvers of officer assignnents to joint staffs und the
Iorm#ilon of NATO and other inter-allied groupings. The zenior course thus
went through a series of changes during the 1950's which were directed.at
broadening the curriculum by focusing on problems of national and inter-
national strategy.

- Although onc graduate degree prog with Boutaﬁ Universily was dis-

continued Jn 1957 ﬁfLe“ one yoor, # second Such progran was cc::enccd in

1962 through George ington JWlVC“uluJ which provided the ollicer siudenis

an opportunity to earn g graduate degree. Other changes during this period
were directed towerd self-improvement of the officer with the introduction

Fad

of a number of voluntary after hnurs courses in the areas of reading, writ-
ing, presentation, and larguzzes. The years in the 1960's witnessed a con-
tinuing trend toward a bTO“deﬂlFr of the War-Collcge courses as well as an
increased emphasis on research and curraent manugemept problems within the
Navy, and the introduction’of a compreacnsive group of elective courses,
This cempletes our review of the developnent of the Haval WarVCollogo
and, having been provided the broad foundaticn upcn which it rests, we can

now narrow our perspective and deal more specifically with the School of

Nuval Comnand and Staff.

6Thc develoyment cf the School of Command and Staff will be discussed
in the next section of this chapter.

"



achool of Hoval Fo:m“rg and Stelf. The forerurner to tne Schocol of

Faval Comrand and Stafl goes buck to 1923 when a Juﬂ1o“ Cou;sa was established
at the Haval Wa? College for the purpose of ":refl ing younger off%cers Tor
stafl dutiés dealing in problems of tauctics and minor stfategy.?7 Thé

course was'designea forllieutOnants and lieculenant commanders with over

six years service, and by 1932 the length had been increased to one year
with én average of 33 Eraduates.a The curriculum - was only'slig“tiy different
from the senior course and included naval operations, minor raval strategyy
logistics and inﬁcrnational law, The junior qourée continucd to parallel

the senior course gquite closcly up until 1950, when the name was changed to,
the School of laval Cormmand and Staff.

The mission given to the sehool at that time was to provide off'icers

of the intermediate grades with a better‘ﬁndegétanding of the operziional
functions of comrand and staff procedures. The curriculum was revised so as -
to approximate that of thé Army's Command and General S5taff Scheol. The sizer
"of the classes werc increa ased substantially by 1950 with an annual enroll-
ment of 135. There was, throughout the first decade, a gradual broacdening

of the program which inclﬁded the opportunity fof attaining graduate degrees
and the voluntary after hours courses pr ev1ouqu discussed.

The objectives of the School were restated in 1962 as "to furiher the

fAsh rst, Albert J., "Decision Feking and the Scheol of Haval Cemmand
and Staff," Naval Var Colleze Review {Hewport, E.J.: U.S5. laval War College
October 1967) p. 45.

8History of the U. 8. Naval War College, p. 59-61.



~cormand dacisions.”

student’'s understanding éf the furndamentals cf_wariafe, with emphasis unon.
the operational functions of comzend, including operational plannipg and

9 .In 1565 the purpose oi the Scheol was stated asl"to
provide inst:uctionlin international affairs, fundamentals of strztegy, the
planning process, curreat and future weapons systems, logistics and staff
organ?zation énd procedures."lo The eﬁrollment at HC&S reached its-péak

in 1966 with a total of 190 students. The mission, as it is preseﬁtly
stated, is to instruct and develop officers of the middle grades in the
employment of naval Torces and operational ard admihistrativg techniques

of staff planning in order to prepare them for command and for duty at the

. . 11
group and force levels in fleet operations.

gradunte survey, 1962 througn 1967, could have an important impact on the
study findings, we must again narrow our perspective and proceed to a review

of. the KC&G curricula for this time period.

HOA&S Curriculum 1962 ~ 1657, The NCAS curriculum has exporienced
numerous changes during the years 1662 ihrough 1967, with the major change

. . 12 . .
occurring in class year 1960, Since the changes have been numerous, only

9Ihjd, n. 46,

V71444, p. 13.

‘11Curricu1um of the School of Haval Command and Staff, Naval War College
{Vewport, 2.I. 1967-1968). -

12 o ; : s - .
All of the factual information presented within this gaction of the
chapter is based upon deta in the Historv of the Haval ‘lar Collere and
Sucvlemnents and is noted here as such in order to avoid excessive and
repetlitive relerencing.




the more signifiéant ones will be ﬁofed herein.

The noteworthy revisions‘which helped to shape rthe curriqulum for
the 1962 class year inclﬁded two additions, two deléﬁi;ns, aﬁd one
course extension; One addition was a course on Group'Stqdy‘ﬁrbcedurés
which was designed to provide the students with the ﬁundamentals of the
group éfudy process in decision making. A second addition was thatlof
-another Staff S;udy paper which placed further emphaéis on imﬁroving'_
the writing ability of the students. The deletions from the curriculum
were the Intelligence Study, which was incorporated iﬁto the operational
planning phase, and the Cold Weather Study. The increased importance
of Counterinsurgéncylas an area of study was reflected in the extending
‘of the course ffom two to seven days.

The revisions during the 1953'and 1964 class years were rélatively
minor. These included increasing the length of the Communications Study
and modifying the Operations Problems'so as to present a better coor-
dinated énd integrated study. In addition, the Public RelaLiOns and
International Affairs studies were deleted as separate gtudieé with the
content.being incorporated into other courses,

Class year 1965 saw further efforts to improve tﬁe Operations Prob-
lems by combining various aspects in order to minimize the repetition'of
the material presented.' During this year the.Communism research paper
was replaced by two shorter papefs, and the written aﬁd oral‘briefsr

were 'integrated into other curriculum studies.



ks

the various siudy areas were.gathered inleo a more

(9]

ohesive and logically
structured framgwork. Secondly, the zubject of‘ﬁilifa%y Nanagement wag
added:to the cur:iculuﬁ with the purpsse of providing the student with an
undc;standihg_of the Department of Defense management‘apprcach and techniqueé.
The‘finaL major change was the introduction of the Group Study concept which
allowed those students with graduate dégrecs 0 pursuc a differcnt Torm of
study as opposed to writing an  individusl thesis. This eliminated a
duplicétion of effert on tﬁe part of these students and affordcd then the
opportunity to broaden their individual backgrounds througn the interactions
expe;ienced ip'a group resecarch effort. Gther chﬁngesﬁin‘class year 1966
inéluded the establiéhmént 0f a Chair of EHconomics ;nd the1addition o a
ithree day liine Warfare Study. No sibnificant changes to the ecurriculum
occurred in class year 1967.

' The result of the changes which occurred during ;his six year period
was a btroadening of the studies offered and an integration of them into =z
more logical package scquence. llowever, the changes_éan be considered as
tore evolutionary than revolutilonary, and consequen£ly, chould not contribute
to an undue number of significant difflerences in the'viewjoints amoﬁg the
graduates of the respective class years.

This completes our review of the development and background of the
Waer College and IC&S as it applies io this study. The report will procecd
in Chapter II with a discussion of the not inconsiderable problem of

selecting the optimum method of data collection fer the study.
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©THE SURVEY

In considering the problex of assessing the effectiveness of the School
of Naval Command and Staff, the study group became concerned about the best
method to employ in collecting relevant data, given the time and space lim-

1

itations attendant to the study. The questions which had to be resolved con-
cerned the type of data reguired, the source of the data, and nethedology
employed to obtain it. Initial investigation indicated that there had been
no formal studies in the area of interest, namely; the impact of NC&5 ed-
ucation upon its greduates. In addition, there éppéared to be only a limited
amount of rcsearch'material availatle oﬁ the entire area of military pro-
fes;ional education. Thus, it was apparent that the group had to originate

the mujor part of the study's cdata base, and it is with this effort that this

chapter is cencerned.

Initial Exploration. -In exploring the various aspecis of the orocess

of nrofessional military education, the study group noted the fact thas
little agreement aprarently exisis concerning its specific contribution.
Military education at the Haval Command and  Staff School has bzon described
n - " h % - 5 + - l
as "broadening" wnat has been, up to that poini, narrow career experience.

Masland ard Redway, in discussing Command and Staff schools, stated, "Thus
J [&] ) L}

these schools arc concerned with the organization and employment of Armed

s i [l

1 . . . . . e .
. Letter from Prenident, Haval ¥War College te Chief, laval Personnel,
"Policy on Educztion vor Unresirieted Line Officers,™ Newpori, R.I.:
12 tpril 1936, Encl. 1, p. 3.



Forces in combat and related support.a;::tivitieso"2

While tﬁése and other explanntioﬁs seen to be reazonable descriviions
of the objectives of such education, as previcusly ipdicated,the group could
find_no sfudy on-tho'&Egree to which the Schodl of Naval Command and'Staff
has been sﬁécossful in this effort. Moreover, since this educaiion is general
in nﬁture, it iz aimed at no specifiic billet assignment. Th? study groun's
inquiry into this aspect of NC&S educution raised a seriés of questions
which should be of interest to the school as well as present and future
graduates. What percentage of the graduates ape iﬁ fgct being assigned teo
command and staffl type billets? liow valuable is this education to the pgraduate
in future career assignments? Is the timing of the HC&S education consistent
witn btoth tne officef‘s end the Havy's needs?.Is it_possiblc to compare the
valgo of HNC&S education with-alternativo caroér assignments? Do billeus exist
in the fleet and shore cstablishmeﬁt which are directly related to the

expericnce gained at RC&S? If so, is billet identification desiravie? in

considering the approach to providing the answers 1o such questions, the

study group had to ponder the data collection process from twe standpoints -

that wnich was available and that which had to be génerated.

‘Tyce of Duta., In any datz collection eflort the data can be classified
as primary (or original) versus secondary and objective versus subjective,

Since there has been no known study efforts on the eifectiveness of NC&S

2 . . . ” 1
John lMasland and Lawrence Radway, Soldiers and Schelars: Military

Educztion end Mational Policy (Princeton, H.J.: Princeton University
Press, 1957) 0. 276, :

19



education, the data used in this report will be,.fér'thc nost part, primary.
‘ _ o , :
The use of primery data has the follouwirng advantag o5’
l.- Ha?ing been collected for the speeific researqh job, it i;
pertirent and directly related to ils requirements.
| 2l The primary data have been freshly gathered for the research
T |
project and there is no risk of it being obsolete.

3. Tre researcher hss the worxing pupers and statistics inmediately
available and therefore may analyue them in any number of ways desired and
consequently may better comprehend their meaning.

4. The researcher knows the extent and qualiiy of the analysis
and therefore can properly qualify any conclusions resulul g from the research.
These advantages of using prisary dala did ﬁ*ovlde the study oup some
COHJOLdthH for the extensive eflorts which would be rscuired to obtain it.

A sccond classification which can be applied to research data is objective
versus subjective. Clearly, objective data, being free {rom personal feelings
or bisszes, is preferable to subjective datﬁ. dnly oné source of cbjective
data which was releveni to our study erea appeured to be availthe, that of

between HC&S gracua*eo and non-

“n

promotion seleciion percentage coxparison
gradgates. Could we reuson that if NC4S graduates aéhieved a significantly
higher selection percentage than non-graduates, this would be a measure of
the School's effectiveness? To do so would ignore the fact that a bias is

build into the student input becuuse selection for atlendance is not on a

3David Luck and Hugh Weles, Markeling Research (New York: Prentice
Hall, 1952) p. 95,96.




randon basis amorng 2ll officers with the requisite time in service. Selecticn
criteria provide that “"Haval cificers in the grzdes of cermmander and lieu-

tenant co"ﬁander, with 10-15 years of commissioned service, who zare currently
nd

best quall?led for promotion will be selected Lo attend."’ The obvious

problem in basing study conclusions on such a relationship was well stated

by Masland and Radway. They said, "TOr examole, the promotion rate among
school graduates is likely to be nigh whenever seclection officials des 1rnate
outstanding men for attendance."5 And it is true that graduaics do acbieve
higher promotion selection percentages than non-graduates. For example, in
an analysis of the 1967 selectees for promotion to commander, it was determined
that 69 percent of the total URL officers in.the zoue wWwere selected, whereas
a selection rate of 93 pﬂvceﬂt wns achicved by those in'the zone WNo were
graduales of a service sc‘nool.6 The foregoihg does indicatle thﬁt a bias
toward the attendance of better performers should be éxpected.

Theoratically, this bias eould be eliminated by detc'm1"1ng vhe names
of those officers who failed to atiend only because of non-availsbility and

then by comparing the selection pereentage of this group with that of the

School graduates. This would be a valid comparison. However, since there

4U.S. Dept. of the'quy, Office of the Chief of dNaval Operations,
The Naval Yar Collere: mission and functions, OPRAVINST 1520.1283 (Washinglon:

3 &pril 1965) p. 2.
o : { Rad o
ilasland and Radway, p. 457.

6Selections to Commander, Navy Times, 4 ch.l96?, Po 5:l.

12



appeared to be ro method for meking sucn a determination, this
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had to be discarded. Due to the lmck of nurely objective criteria, the study
then groceeded along more subjective lines. These subjective appreaches will

now be considered.

Sources of Subjective Data. The first source of subjective data which

the group considered was that which might be obtained from ihe commanders

ﬁho are the primary users of HC&S graduates. This approach was.rcjccted for
two reasons. The first. is that although communders are in an excellent
position to rate the effectiveness of the graduate's performance (az opposed
to non-graduates), the fact of School seclection criteria again introduces a
bias in favor of the graduafcs in that gencrhlly the better perforzers attend 
NC&S;'A second rcas;ﬁ for rejecting this approach would be tha® the commander
is not in a position to determine with any dcgrce-of validity the effect of
HCS:S education upen the performance of the individual officer as opposed tc
the effect of the other varicbles such as dutly experience, PG cducation, and
training., Only the individual graduate is in a position to besi make this
distinction, and it is to him thaet we turned next.

The primary source of information selected for the study was ihe graduate.
The group reasoned that the groduates were in fact in an excellent position
to comment upon the school and ;ts effectiveness. Since manylof the graduates

n

would presumably have progresseé to responsible command and sialf assignments,

. ! '
their views would reflect both %nowlodge and perspective. In addition; it
waé recognized that although biéscs would exist among the gra@uatcs, they
would be divergent biases (i.e.r normally distriﬁuted), and as such, would
i
|
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terd to balance .out in a large popuwlation. With this decision msde, the
next problems to be feced were those of sample size and .selection, and the

methodelogy for obtainirng the desired date. The remainder of this chapter

@will discu=ss thesc problems.

Sarvle Size and Sslection. Uven a cursory exazmination of . the Schocl's
o

studéht irput indicates the wide differences in individual backgrounds.
Student sources include the Army, Air Force, Farine Corps and Coast Guard
as well as members of the Havy unrestricted line (URL), staff corps, and
other specialities. Due to the necessity for limiting the scope of the
research effort it was not practical to include members of cach student

source ir the study. Alternatives to reduce the sine of ihe survey included

the use of sampling or ine climination of ﬁon—ﬂavy ﬁfudenés from thé study.
Sinée the Scnhool is pricarily oriented toward‘tﬁe Url, officer, it was Zecided
o elipinate all neon-kavy and non-URL students from the survey. This elici-
nation had two advantages. First, it made possible a 100 percent mail survey
withinlthc years celected by reducing the size of fhe study popylation.
Secondly, it resulied in a far more homogeneous wopulation. .

The use of the 100 peicent survey as opposed Lo a sampling survey
served to limit one qf the major problems assbciatod with mail surveys. The
experience in surveyving the general public, although not siriclly anﬁlagcus
to this case, indicates & wide variability in mail responses. One writer
has summed up the problem as follows:

Ten porcent tends to be a better than nermal return for

the typical survey of the general public.... From the first
tyone of pereon will come few, if any, replies, while the high

v

rc;ponse of the latter iype will greatly overrcpresent their

14
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(D

esuliing distortion
ad to erroncous cons
ent of mail surveys.

proportion of the whole “opulabloﬁ. Th
of this sample ol tne nonulation may leo
clusion, and this is.the worst indictie

Although the study group expected a2 far better respense than 10 per cenu,
: & JE I ! i

perhaps 60 te &0 pcrcent, a lar lower response uas always a possibility. In
this event,'the fact that the survey response would be a perceniage of the
population as opcosed to a percentage of a sample of the population should
tend to limit the problem cited above,

A second major problen associated with surveys is the homogenicty-of
the data coilected. Asc previously indicated, phis.problem was minimized.
when the survey was limited to a URL population. However, the problem was
by ne means eliminated, since the URL includes ;urface, submarine andé
aviation officers, the carecer patterns of whom are vastly dilferent. In
ordcf td'climinate this non-homogeneous element in ihe survey, ihe data will
be analyzed by designator and also by gradualing class year.

In selcecting the number of classes to include in the survey it was

‘decided that class years 1962 through 1967 would provide & suitable time

span. This would eventually result in a total muiling of 637 questionnaires.
The class of 1962 was selected as the earliest class to survey because most
of the graduates would be on their third tour of dutly subs equent to NC&S,

and they would have a wide persvective on which to baqe their responses. To

survey any earlier classes would have recul ed in increasing problems in

both accurate recall and class attrition. The class of 1967, while having

7Luck and YWales, p. 110.
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only limited experierce since their departure, was included because their
recall would -be excellent and their respgonses could provide some valuuzble
feedback concerning the changes which have occurred at {CaS in the last

few years.

Questionnaire Format and Content. The remaining problem to be solved
was ?he questiénnaire form to be used in the survey. In‘uny mail survey
this is the most difficult and critical pfoblem. Poor questionnaire format
and content can affect both the percentage of the response and the vali@ity
of'the data. In developing the questionnaire format the group decided to
use, for the most part, the multiple choice type question so thut.the data
secured could be directly'compared. However, in order to p?ovide for the
inclusion of any significani points which the respondenté"thought had-been
overlpoked and to obtain comments which might be 6f interest to the School,
one optional qﬁestion inviting such comments was included.

In general, the determination of the content of the questions was
based upon the questions which first arose in the exploraticn phase of our
sfudy. Tﬂese questicns are listed on page 10. Again,,the'objecf was <o secure
data which would'indicatc‘the contribution of the Nb&S cducation to the

raduates' future performaﬁce as well as that whicn would te of interest to
the School. The rationzle {for the content of the individual questions will
be discussed in Chapter IIT along with the analysis of the responses.

The questionnaire form which was finally adopted for use in the survey
and the forwarding letter are included in Appendix I. In order to assure
that both the format and content were comprehens%ble, the guestionnaire
was pretested wiéh ten NCRS graduates who werg serving on the Naval Var

16



College stéffJOr as -Scrool of Haval Varlare student;;_lh.ganeral, the vre-
test indicéted that the questions were clear. Hbﬁéver, tne,p?etést sample
did maxe some.recommendatioﬁs concerning changes in.formag,_prizarily in -
the area of providing a greater number of choices.

Now thét the methnodology which culminated in‘the‘survey para;efers
and éuestionnaire‘has been traced, we can proceed to Chapéer IiI ior an
analysis and detailed discussicn of the rééponses, for therein lies the

essence of thnis report.

17



CriaPTER IIX

)

This chapter is the centrzl point of this study for it provides the
busis for ail conclusions and recoiwmendations. We shall begin with a dis-
cussiqn of the percentage of guesticnneires returned and tvhen procee&_with
an analysis of the responses to ecach.question. In this analysis it should
be recognized that certain questions deserve a-more extensive treal-zent

me

than others, This is particularly true in the case of Guestion 14 which
consists of the opticnal comments of the graduates on the general area of
NICES effectiveness. The chapier vill also consider comparisons of ihe

responses by elass year and desipnator es well as these to interrelated

questions.

Analvsis of Return Percentazes. As indiezted in Cnapter IT, the

gquestionnaire resvonses of URL graduates in the last six graduating classec

provide tng data bhasis for this study. The study therefore is nenvily

dependent upon the adequacy of the data. In comparing the number und per-

centzge of questionnzires completed and returped versus the rnumbter mailed
this data base appears to be more than adequate. Out of a total of 637

h

questionnaires mailed, 494 were complated anl returned, a percentage of 77.C.

;Completed gquestionraires vere received afler the tabulation cut off
date and could noet be included in the studvy -t

was 515, ln addition, 16 questionnaires were returne
resulting in a netl mailing of 621 vice G3%7. Therefore, the final ad)
return percentage was 83, B

- 18
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By any stzndzards this perceniage must ve considered a - sufficient basis from
which to make general inferences. Yoregver, cthis high sercentage of raturns

also reflécts a consideruble degree of in?erest and enthusiasm oﬁ'the part
of the grad ates in ihe study

Appendix IT' provides 2 breakdown of the returns by class year and
desigpator. The overall muzber of returns for Lhe 1100 designators of 248
was almost the same as the 246 of ithe 1300 desigroators, while the return

m

vercentages of 82% and 7%# respectively were quite comparable. Thus the

total returns are relatively free of a designator bias. The highést return
rate was the l96ﬂ/1103 group with a 93% while the low e;t'rate was that of
the 1955 /1790 group with a 62k, This low rate isrpartly_explain;ple vy the
fact thot zany office Ié of
in Southeast Asia. Some_difficulty was experienced with the mailing list
process and this resulted in a less than 1005 mailing to the 1966 and 1967
graduates. lowever, since ithe relurn percentages for Lhese jyeurs do not

L

vary much Trom the overall rate, this less than 1000 mmiling should not be

o~

of significance. In con widering the task of mailing snd receiving such a
large nusber of guestionnaires from officers stationed all over the world

as well as a number in transiu, the group was more than saiisfied with the

results of this aspect of the survey.

Anzlvsis of Individual Questiors. For the convenience of the reader

cach guestion will be restated prior to its analysis and discussion. The
more significunt statistics will be presented in tabular form within the
analysis while a summary of the complete breakdown of the responses to the

question will generally be included in Appendix IIT. Let us proceed.

19
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Cuestion i1

1. Please indieste the number and type of duty assignzents which you have

had since completion of your LC&S course.

Type of Duby Nurmbher of Tours ' ) Tyope Snip/Staff

Command

Staff .

Other

There aré wwo related reasons for asking this question. The first is
that sirnce the basic mission of LCE3 is to prepare officers for command and
for staff duly it folldws that its effectiveness can be evaluated only if
es have in Tact been assipned to suchr duty. .

I

Therefore, it is mpertinent to krow what percentage of

graduate assignments
have been to command and staff billets. The second reason for ésking the
question is that many of the subuecuent questipﬁs are predicated for the
most part upen the graduates having had soze command and/or stallT ceperience,

and consequently, it is impertant to velidate this assumpiions The overall

total nusber of duty tours for the graductes respzending are surzarized in

Table I, shown on page £1.

It is clear that, overall, a high nercentage of the assignmentis {in
this survey 6?%) of NC&h gmraduates are to the types of billets for which
HC&S nas prepared them. It should be noted that "Z0" billets werce classified
as "Other Duty" in thé tabular analysis. If the "XO" bil;ets were classified
ﬁn&e% "Command" (for in many cascs they are dircct "stepping stones" to a
cormand billet) the percentage of assignments in this category woqld have
been significantly higher, as.muny graduuteﬁ‘are 59. agsigned directly from

HCES. _ - 20



N OORSPOH LURsTICH /A1
Total
Iumber of Percentege Curulative
Assirnnents of Assismunents Percentage

Command 7 28%5 27.5 _ 27.5
1 ' 410 39,5 67.0

Other L %50 109.0

Total 10739 103.0

Tab A to Appendix IIL provides a detailed breakdown of the responses to

thiz question by year and desipnator. As sipaciled, ihe "Command" percentages

are much higher for the esrlier classes with an almost linecar Zecrease feor

each succeeding class. In comparing ithe "Cozmand" masignmenls for the

pective designators it can be seen that in generel, for those officers

+

respending, the 1100 officers heve hod a slighily improved orporiunity

(70.5% versus 6jm) for cor:and and/or stal{ assignzents, This is serciicularly

truz for the classos of 1963 through 1966, and in view of the nuzber of such

billets wvailable to the “nvuecfl"e des 1~n"tors, is nnt suvorizing.

L LA

i, ldu

1

In exanining the data frem a slightly different aspect, that is,

4+

percentage of individual graduztes have not been zssigned to either a command

or staff billet?", we find that, as expected, the nercentapge varies inversely
with the number of duty essignment opportunities afforded to an ofiicer since
graduation. Yor ezzmple, in the earlicr classes, 1962 and 1963, there are
almost no groduates who have not had command or staff duty. As we progress

into the suceeceding classes we [ind, again as expected, that more and nmore

2]



individuals have not had eitner tyne of duiy until we reacn the class 01
- = J:
%4

1867 where’ the percontage is up to 5%%. Teb B fo Appendix-ILI presents a

suxzmary of these percentages by year group and designator.

2. Did you serve in eny billets prior to attending RC25 in whieh your

liCkS cducation would have sroved valuable? Please check one:

Yes Yes i e Opinion
High Value Some Value
The basic reason for including this cuestion was to determine if the

unrestricted line officers were attending LCAS atl o iime nost advantageous

o them and to the iazvy., Three faciors are now in oviderca wnich have a
J

direct bearing upon this question, which could be alternatively posed as,

"Is the ten to fifteen year carcer period the opiimun period for assignment
to HC&S?" The first is that due to grade choriuges, officers may be assigned

to billets whnich are designzted lor ranks one groade senior. This pructice

.

has bcgn_in effpét Tor ﬁany Jezrs and, although always conuidered to ke a
temporuf& measure, it might more realistically be.considéred as a normal
situziion. The result has teen thit a number of staff CDE and LCDR pillets
have been filled with LCDR's ana senior LT'sc, A second and meore recent
factor is ihe reduction in the number of years reguired for prombtion to

LCBR, which is now down to slightly over nine yeurs in many cases. The

third relevent factor stems from o recommendution in the lMorrvis Study

for officer developzent and consider the adoption of professiunal military

22



. . : o 2 . ..
educational courses belgw ihe command and staff Jevel." This recommendaiicn

in directed toward an apparent need for professional educztion earlier in

an officer's career. All of these factors would tend to suggest that the

current EC&S availability period should be moved forward of the ten year

narx.
The graduate responses should thus provide an informed viewpoint on
this question. The summary of total respenses for this question is provided

in Table II.
TABLE II

SUMMARY OF RESPONSES TO QUESTION q2

Yes . Tes .
High Velue Some Value Ho tio Opinion Totnl
- o T T T ; o m
L g q % " 4§ % i %

131 27 251 51 9% 18 19 4 494 100

While the resnonse percentages cannot be regarded as conclusive, when viewed
o Ny o (=3

in the light of the practices mentioned teretofore, it can be said thal they

do leave the guestion of the oplimum career availability period for

Lah]

education open to investigation. Tab C to Appendix III provides a breakdown
of the responses to this gquestion by class year and designator. It is

apparent from this breakdown that the officers in the recent classes (1965

through 1967) had been more frequently ordered to duty (prior to NC&S) in

2U.S. Department of Defense, 0AUD (Manpower). Officer rducation Study.
(Washington: 1966}, v. 94.
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which their NC&5 educetion woule n

percentage enswering "fes - High Value"
to suggest that there is a trend of assigning off

billets earlier in their careers. It is also consisient

‘reduced time reguirements for promotion. There are no si

between the 1100 and 1330 responses to tais guestion.

fuestion 73

3. To what extent did your NC&S

any of the below specific areas?

Greaily Slightly Did lot
Iroroved Innroved Tonrogre

icers to

cxperience improve your

ave proved to be of high valuc. The average

worldld tend

mere reseonsible

with the trend in

enificant differences

cavablllb" in

a. Planning

b. Problem solving
c. Decision mzking
d. Management

e. Writing/Speaking

This five part question was

included to deternine if

the graduates

C

considered that they bad improved thelr capabllity.in areas which are
recognized as ecssential to good perforrance in commend and stafi assignmentis.

It is apparent that there are

with specified areas, particularly sirce

However, notwithstanding these definition prob tlews, the
in additicr to

that the responses to the guestion would,

24

problems of definition end

several of thowm

semantics associated
are s0 interrelated.

group considered
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study, be also of interest fo the schioel and might possibly be uvoelul in’
planning futufe curricula. The tetal responses to the guestion are summarizcd

in Tuble III.
TABLE TIIIT

- *
SUIBARY OF RESPCHSES TO QUESTICH #3

Greatly Slightly Did ot o
Trnroved Imoroved Tmurove Oninion
I = 1 I 7 e T c;
Area 7 i 5t B , i 3 A 3

‘Planning o 279 56 190 39 14 3 1 2

Problex Solving - 1%4 27 235 58 58 12 17 3

Decision iaking 127 2% 266 55 68 13 73 1

Hanagément ' | 77 15 275 57 107 21

il
W
-1

{riting/Sceaking 221 45 233 47 - 34 7

o
=

£ o ,
Total Humber of responses eaguals 494 or 100p for each area.

On the basis of the chove sumrary 1t appears that the gradustes' improvezent

was nost significant in the areas of Planning and writing/ﬂpeaking. In order

to achicve a better understanding of this question it will be necasszary to

analyze each of the arens individually.

. n

Plammine,  Tab D Lo Avpendix III provides a breakdown of the

‘responses to the "Planning" part of this question by class year and designator.

As indicaled, the reszonses reveal that among the five areas listed the

Cgroduates considered that their HCAS educution improved their capability

in Planning significantly more than any other aren. Wilh one exception this



rankidg keld up through all clans years :;L:r;le“s of designator, This is
probably not'too_surﬁrising zince, due to the emphasis a)
exercises, tﬁe students are afforded more of an oppoytunity,qo arercise
the%r qapabiiity in this area. OF particular irnterest are the fesponses of
the class of 1957 in waich 71% of the gradunies indicaled that their MCAS
experience had “Greétly Irproved” their capubility in the Planning area.

1

This is sirnificantily higher.tnan the responses of aﬁy other class zs well
as the overall avera for Lthis cheice and does suggest an iwprovement in
the Na&al Operationul Planning curriculum for the 1987 year. 4An investigation
into this possibility revealed that the 1957 o r"léulhm did require a more
rigorous appliéation cf the methods learned during the Hilitury Planning
Procé;s o art in ihe subsesuent exercises.

In examinirng the TESPOnSes of trhe 1100 and 1700 designators, it is
interesting to note that despite the vastly different backgrounds, the

percentage of responses were alimost identical. Another point cf interest in

vihis part of the guesticon is that only %l of

Iaprovement” reszonse in this area, des

graduates had previous planning erperience.

Problem Solvin: and Decision Makine. Thece areas will be discussed

together as they are similar in lhat they cunnoi be %aught per se. It is

considered that an improved capability in these arcas can evclve oﬁly as a
result of copinglwith'the various group problems and case studies presented
throughout the school yezr. For purposes o‘rt41= dlucuuuloq, onole1 solving

ng

defined as the capability to detersine and eliminate the roct cause in a
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rroblen siuuhtlo“ Decision making is defined gs the cagabilily, given the
choice of actions, o make a choice with convictien and confidasnce. Thus
decision making involves both cxnerience and character factors as well as

the application of an anzlytical process.

A review ¢f the summary of responses in Takle III on page 29 indicates

1

that. the graduates apperontly thought that these areas were somewhat relats

)

The percentages within the res\ec ive cheices are almost identical for the
two arcas. The total percentages shown hold true 5engrally throughout_all
class years gnd deéignators, and since there are no significant differences
within the totals, no such breskdown is ircluded in this report. In these
areas_only lZﬂ.and_IB% réspectjvely indicated that no.improvement in
apability was aitained. Ho#ever, the "Grently Isoproved” ne*conkaﬁd" Tor
the Probiem Solving aﬁd Decision iaking areaﬁ {27 ang 25% respectively) dor

vary significantly from the "Greatly Improved” percentage For the Plamning

arca (which i SQE). The next question is.obvicus, Tny?
Cne possible answer is thot variocus group problems and cace studies

are more orlented foward the nrocedural asuoets of nlunning (in,.,l
sequence, content, and format) ithan to tre rigors of problem solving (i.e.
what is the root probiem?)o Or Lo couch the anuwer in di{fe:ént torms, "The
problems are too canned!”3 In pariicular, they arc lacking to a ceriain

extent in both-realism and couplexity. Consequently, the students spend teco

nuch of their time in fitting the picces togetner to nmake up the plan and

3This comment was expressed by a number of the grududte under
GQuestion 714, Cpitional Comnents.
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net enough‘timg'i: solving the ;Iool@ﬁ.-rhe case studiqé_of the Harvard
Busines 3 School are ex: Hf»ea of problems -which zre feaiistic an§.co Dléz
and which‘placef%oavy derands upon ithe siudent's inéelléct in order %o
arr;ve at a solution. If the problems used by LCAS could be developeé in
this mannef, it might result in [lurther improvement in the student's
capabilitics_in'the problen solving ard decision making areas without
degrading the high percentuage of improvement being achieved in the planning

arca.

ilanagénent, The area of menapoment also reguires a definition
for purposcs of our discuzssicn. This area embraces the oiher four and then
SGre. A mang Lor mu%t plan, selve sroblems,_makc_decisions and aa-able to
cp:municate effective j.'In addizion, ke must estarlish policy, initiate
and menitor control systems, and get the :ost out'of'his peonle. Further,

he must contirually adapt te progress in tec“"clo~" and take advantage of

the new tools being made avuila®le. This is a broad and cermplex definition.

In order to narrow it for applicution to the HC&S objective in this area,

we could state that the student should become acguainted with those princisles

and systems which exable nim to utilize available resources to accomplish
hig desired gozal in the optimun manner. Hoaving necessarily belabored this

point, we cun nrocezd wiih the discussion.

A review of the swamiary in Table IIT on poge 25 indicates that the
improvement of the graduates' capability in the management area was less

than the other four. Cne obvious reascn for this is that as indicated in

Chapter I, Hanagement was not introduced as a curriculum subject per se
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antil the eclass of 1985, However, ar enclysis of the resgonses by class
vear indicates tnat this may not be the nrimary reason. Tab B te Appendix-I11
provides such a breakdown. Tzble IV was extracted from this breakdewn and

reflects no zignifican® improvement in menagement copability resulting from

the estatlishment of the Militoery Managemen® course with the class of 1966,

TABLE TV

[l
i
=

B~
2
[
o
2
o

T CAPABILITY IﬁPRQVEHEN

AGHE BY CLAZS YEAR

% Greatly 9 Slightly - % o

Class Year . Imorovead Troroved Irorovenent

1662, 10 o 7

h

21

()]

1963 ' 11 5
1964 7 53 24
1855 17 05 19
1966 23 53 20

1967 ' 18 , 58 14

Wirat then is the reason why monagemenl improvement at [
a lével with the other areas? The answer appears to be basic. The zren of
managemént is o broad ana spans so many disciplines, that RC&S cunnot,
without a major shift in curriculum eaphasis, provide ccmprehencive coverag
of all aspects of the subject. Thus, the question of improving capabllitly

in the management area may nol vet be resolved, and it appe:zrs that o

continued emphosis is warranted in thls area.
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writinz/Sresxins. HCAS does reguire a substantial offcrt on the

part of the studenis in the zrea of writing and speaxing, In addition to

regular curriculum requirenents Tor a thesis, staff study briefls and oral
presentations, the School also oifers voluntary after nours courseslfor
self improvement in.these arezs. A review of Table 111 on page 25 indicates
that 55% of the graduztes had greatly improved their writing and speaking
capability with another T naving slightly improvéd and only 7 indicating
no improvement. & review of Tabh [’ to AppendixIII indicutes that there cre
s0me dif:erences in the responses for class years and dcsignators. However,
there 4re no definite trends witnin these diff'ecrences, end the dispersion
of the class year percentages around the overall tqtal nercentoage do tgnd
to‘upproximate a normﬁl d¢istribution. In Qummuéy,“it appears that ihe

writing and speaking programs have been efilective.

Question 4

4. Have you encountered any specific zituations irn which your LCES

ezperience has proven to be invaluable?

Yes Ho. Ho Oreirion

This guestion provides the graduate an ogportunity to. relate nic HEAS
experience to situations in which the HC&S education made an unigue

contribuiion, It was not possible to predict the probable raspeonses to the

"question, alinbough the wording is such as to inhibit "YES™ answers unloss
H o ()

situations had ftruly cexisted irp which the HCiS experience had proven ito be



RY OF

HESPC

srevec
Lo il

TO QUESTICH #4

Yes o tio Oninion Toual
# P # iz # 7 i ”
f 226 46 229 46 39 8 494 100
: As can be seen the ers" and "lo" responces were equally diviced. Thus
ore out of two graduates could identify ah ingtance which could be classilied
as an ilnvaluable return on the [C&S investrent.
Tt was anticipated that the frequency of "Yes" answers should be
somewnat higher with the nmore senior classes due to *he increased opportunity
-to apply their IC&S experience. Tob G to Aﬁpqndix 111 é;sv;deé‘é breakdown
of ?he responses by class year and designator. As expecied, the frecuenecy
of "Yes" resoonses is aigher for .the more senior clasmses, bul only slighily
- S0. Agéin, in spite of the differences in bagkgrournd, there were no aignii-
icant variations in the responses of the 1100 and 1300 designatorsf '
Question #5 -
9. Iow well do you thirk thet you could have performed on subsequent
duty assigaments without your liCLS experience? Plcase_chéck one:
As Vell Mmost As Well Fot learly Yo
As UWell Coninion
) This question was included to elicit a direet evaluation of the impaét
- of liC&S experience upon éubsequcnt duty perfermance. lzaving established

that a hign percentage ol the graduates are being assigned to command and
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I6, In

terms of a positive cont

Py b QSR
louvlen LowWarid

a successtul caresr how

would you rank.your yéar at ¥C3S in comparison with a ﬁear in 5 challenging
operational.or staffl assignment wnich yéu have had? Please cﬁeck cne:
LCZ5 Experience Duty Experience
- Suzerior About Feual Suvperior ) o DQuiricn
Tﬁe purpose of tha question wus to detefm ne now iaval Command and
Staff gruduates rated their RC&S experience as compared with a challenging

job in the fleet. Tnhnis type of

o the guesiion are summarized

OURLeRY

OF RE

comparison thus provides zn evaluation of
viewpoint than Question #5. The respouses

in Takle VII.

TABLE VII

S5 :r:;::s T q.,’IIL 1 #6

"

lICAS EZxpericnce : Duty bBxrerierce
Sureriar Aboutl Zaunl Sunerior o Opinion Toial
m T 7 I ” , ==t =
i £ /i 5 iz i =
222 45 145 29 93 19 - 24 i 494
The summary shows that more of the graduates! esponzst_.; appear Lo be

favorable to NC&S (45%) with on

assignment was superior, These

sistent with
breakdoun of

the responses by c

Appendix 111 shows soue wide va

1y 195 indicating L}ut a chell

responses Lhus appear to be genzrully con-

nestions #4 and #5. However, a review of the

lass year, which 1s included as Tab T to

riances. The responses tc the "NCAS Dupericr”
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choice varied Trom 375 with the class of 1962 o 587~ with the class of 1847,

This did no
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19656 were 41%

and 407 resﬁéctively. Due to their incensiste cy-ndﬁe'of these variances

appear to pe explainable. In réviewing the "Duty Zxperience bunerlo'" choice

thcre is ;nlgnp rrent trend beginning witn 2455 for the class of 1962 arnd

gradually declining to a low of 125 for the class of 1967. Thus thelaveragc
ig% for tgis cheice does notv roflect this.trend, and it can be said that

the graduates in the more recent classes appe eJ to be less convinced about

the relative wetlts of a challenging duty asgirament than the earlier classc

Question #7

7.'.If you have hadlpost grizduate education at cither iviiian or wilitary
institutions (i.e., lead ding to a graduate iebree) how would you compare the

professicnal education offered by LC&S in terwﬂ of its contribution to your
pcrformanc; as a Haval Officer? Flease check one:

I you have had PG educuticn, degree was in

PG
Ho 2C zd Sunerijor DG Snual 1i0é:s Suunerior No Qzinion

This guestion provides an cvaluastion of LCaS from still znother view-

point, that of education. It was also dezigned te provide additional infor-

maticn on the cduc;tiona background of the respondents. The casc can be
made thet NC&S educstion is'not comparablc'with posf graduate cducation
since each has different objectives, Moiwithstanding this, the groupn con-
sidered that the responses would be of interest, .and the graduates &id have

the option of checking "lio Upinien"



For the preduates responding, 44i hed PC degrees and 56% did not. The

re

£ 0

go ses of Lhe 44% who did have PG degreec are sunmarized in Tuble VIIZ

Those without PG degrees are obviously not in a position to marxe a comparisen.
TABLE VIII
SUFMARY 0F REIPONSES TO QUESTICH #

PG PG nCES Ko

uuﬁﬁ“lO” Faual Suverior Opinicn Totol
! 7 2 al 7 Y T B :
# % I3 e # 7 f K #

50 23 T3 24 62 29 31 14 216

Tle table indicates that the graduates making Lhe comparison were
equally divided between the rolative scupericority of 1CE5 and ZG educavion
Tab. J to Appendiz I1lshows that there were a number of diiferences in the

responses of boin designators and class yenr groups. liowever, the differances

are =g randon that it is imposuible to draw uny inferences from them, iz a
matier of interest the breakdown of the "rG" versus "o POV responses is
included as Tab H to Appencix III. Cne iiem of note is the dispariiy in PG

degrees bebween the 1100 and 1700 designators with percentages of 49» and
2/ respeclively. The disparity is ecpeeially severe for the classes of
955 (1100 ~ 5458 and 1202 - 1774) and 1967 (1100 - 54% ond 1300 = 177#) which

is no doubt partly explainrable by the dexend Tor 1700's in Scutheast

t Asia,’
Cuestinn #8

8. 4ssume thai an officer has 12 yeors of servicé and has had none of the

below listed types of duty. At ihis point, wnich do you think would be of

35
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most value to his career. Please rank wnat you.consider to be the order

.‘
of importance.(i.e., 1,2,%,4,5). o
Fleet - - Mashington Tio
Staff Cormnand NCES bl o nDuty Coinipn

fhe pﬁrpose of this question was to assess the relative importance of
the career enhancement of lC&5D educutibn with respect to competing iypes
of duty. Clea%ly, the introduction of the "Comma rc” Llue‘ﬂﬂtl"e results
in a bias towérd it, and this provides for anlévaluztion of HC&S in a more

demanding arre 1 that the "Commﬂ:d" choice

k
e
0
o
o
1_!
o
o
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o
z
5
(4]
03
o
H
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o
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would rank first, but it alsc could be argued that the gradusies might
reason that the officer in question needed HC&S first in order fo "catbch
and trus be better propared for i command billet. Table IX presents an

overall surmmary of the responces,

TABLE 1X

. -
SURHARY OF RESPOUSES M0 QUESTICH f8

3
]
'3
[}
(=]

t
s
[
AN

ol

Rank Preference (%)
2 _4

3

Comannd 267 16 €5 31 13
HCES 121 158 g1 66 28

PC : 50 83 83 107 120

- Washington 21 5e 20 107 189

Fleet Staffl g 79 132 2175 o1

P : \ ) . i .
No opinion responses are nol shown. These approximated @0 of the
otal response.



Thus, as expected, the most popular first ronk preference was "Commznd

.y . LY y . —_t oo . ~ - V_r-\‘ S
which was indiczoted by 283 or 535 ¢fthe respondents. "HCES"™ was next with
121 or 255 of the graduates. In the second ronk catezory "NCES" was rated

the highest with the other types of duty being fairly cvenly distributed.

In construoting a relative ranking of the graduates' responses, the officer

in guestion should subnit his prefercnce fer cduiy card as follows:

First Choice - Command

Second Choice - HCES :
Third Choice -~ PG ,

Fourih Choice « Fleet Staffl

Fifth Choice - Washington

While the responses confirm the adage, "dever pass up a chance at COI.’;I.’ICL.‘ld",
L (=Rl
e

they also appear to lend emgphasis to the value of HUZS to a'carcer. Zince

there were no significant dilfferences in tre responses ol

\

and- clags year groups, 4 breaxdown is nol included.
Questicon 79

9. The;e have been avoroximately 100 unrestricted line officers per year
attending BCES. Based upon your estinate of the value and need for NCES
professional e@ucation do you think that this gumber should be incersased?
Please check one:

Yeg Tes

; - - . .
Increasec bty 1000 Increase by 500 llo lio Opinion

This question presented an additional opportunily to indicate the
HI ¥
value of HC&S. The question also relales to whether the graduates thought

that more of their contemnoraries could have bencfited from NCES education.

. 57



The Navy's

cnan

direction.4

relevant to tnhis position. These are summari

SUIMMAXY OF RESPONSES TO QUESTICH #9
Yes Yes
Incre"" Increnss . Yo
By 100% By 50 No O¥inion Total
f g I ? i : i ot
# il 7 7o F 7~ i i #
115 23 141 29 151 31 87 17 494
Thus 924% of ithe graduates thought that the number of siudenis should
be increased, However, it should be noted that the ceirments ol the gradusates
revealed that this figure is actually understated, as it became obviocus
that a number of those who answered "Lo" did because ther "read into”
the question. Some chose "Ho", indiczling that they lhought ihe cuality of

tre education

that they

did not intend for the graduates

merely with the value and
ment, the responses of the gr
lavy program. The results of

calls

rogran

200 in FY 1970, alz

The responses io

Jould suffer.

thougnt the lavy "oull not alford

4

4

U.s.

Dezpartment

otill

need for ithe education.

e-

tnis question will thus

vl

PYLSLE

Tab

s
o

TLBLE X

Lotal

Tor an increase.in the HC&S 1'n“u., to
nough przsent trends are in the opposite

provide some information

le X.

uates point in the some

3,

a survey cornducied by &

Bespite |

e

L

indicat

a larzer number chose "lio" ing
to send any more officers. ¥e
t0 ke concerned with sueh problems, rather,

+

this understato-

direction as the

" -
SOTT1S

Study also

f Delense, Officer Iriuneation Study, p. 19.




nointed in this directicn., Tre siudy stated, "In the educaiionzl survey of

senior officers, a5 of the gensral and flag officers ard 92k of officers

in grade 05 thought ihat more officers should atiend senior service college.
A slightly higher percentage of both groups wanted more.officers to attend

5

at the command and staff level."” There were no differences wortny of note

in the responses of the various class yezrs and designaters to this guestion.

10, One writer has ctated that service colleges érovide little rore than
tenporary intéllectual stimulation feor students and do noi offer erough
useful‘milit;ry subjects. As it applies to NC&S-tp what extent do you'égree
with'?his obinicn?

Completelyw In Larme Port T -Small Purt Ticonrae

Thic question was designed teo trigrer the thinking of the graduaies
Ctoward the emphasis in the HCES curciculuwa. The writer in guestion,

dward L. datzenbdach, Jr., did nol helieve thai wur colleges devoted

Vsufficiént czxphasis to military subjects. e stated in part:
The curriculuws of the Nuval, Army, 4ir Force, and kot
War Colleges are ... not military service oriented. Th
curriculums cover political facters afie
broad national and technologicel trends, and intragoverrnmental
alfairs, Is il toc much to say tha: the colleges! offerings
are something between great issues .courses and exiended
Administration nolicy briefingss?

5

Toid. , p.

A

2.

”~ .
O, , . . , \ . .
Zdward L. Katzenbacn, Jr., "The Demction of Professicraliszm at the
Var Colleges", United Stures Naval Inotitute Proceedings, Harch 1985, p. 34.
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The graduates were in a good poaition
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O this indictmeni to NCES. As can ke seen by Table XTI their resoonses Lo this
7 H k

question indicate thal it is not concidered to %e applicable.

TABLE XI
, .
SURMARY QF RESDQISED TO SQUISTION #10
- -
Comnletely In Lorse Part In Snall Port Disagree Tota
] - . ’ 7 y 4 7 4
# V i /2 . # 73 - F e it
13 4 62 12 162 3 252 51 4S9
]
There were no differences worthy of notc between the class year and
o
desigrzior responges, hence no breakdown is provided. However, the IICES
curriculum content 4id prove ic be one of the most vorular zreas of dis-
_ cussion under the optional comments in Question 14, and these will be
f" N 3 4 . T . 4.2
P revicwed under Lhat section.
Questicn #11
11, Did your iCiS5 exuperience stimulate a continuing interest in imoproving
your professicnal knowledge (e.g., "digging deeper" Lo gel the best answer;
or keeping current in professionul subjects; or meintaining a lively intercut
in national defense and loreign policy problems)? IF you think that you nad
achieved a hish level of continuing interest prior to attending HCLS, then
- please check Ko Opinion”.
Yas ' o ‘ No Cwnirnicn
40



-

Tt is generally recoznized that one of the primary geoals of en’
= educztionzl institution is to inztill in the student the need for continuing

* .

Fort alter greduaztion, The st

o

study and aprlicuticn of e

=]

f

that the responses to this guestion would indicate whether the 045 experisnce

v 1

stimulated & rise in interest level and wnether this stinulation was ten—

porary or continuing., A review of the respunses in Tavle AIT raises con-’

siderable doubt as to whether this gquestien achieved its purpose,
TABLE X1I
SUMHARY OF REZSPONSES TO QUESTION #11

o Coinien “Total
A . i

The breakdown of the responses reveals a bhias that should have been svident

whern constructing the question. The choices offerad biased the resgonses to

either "Yes" or "No OUpinion" with only the unwary respondentis indicating

- o

L

that their interest in profeszicnal und related subjects was low both before

L)

ard after HCAS, In addition, the rigging of the "Ho Opinion" response EEa
suitod in losiég the responses of those graduates who truly had no opinion.
Prorerly posed the quéstion chould have been divided into two parts with
each part offering a wider vange of choicez, Thus, while ihe fipures in
- Table XII indicate a high percentage of graduates being more interosted on
'a dontinuing basie, we are reluctant to consider the responses as valid

because of Lhe apparent bias in the question.

1 . [?'l



12, If you had it to do over zzain (i.2., attend HCZS with the advantage
of hindsight) would you be more highly rotivated toward<deriving the max-

imum possible benefit from your NCAS education?

Yes pife] ' Yo Opinion

L 1 . s T
The group reccgnized that this could be a sensitive guestion. Ideally,
all officer siudents should be nighly motivated. Yowever, il iz tysieal

that students in reneral, for numercus reasons, do not tuke full edvantage

of their educational copportunities, and the study group wondered to what

extent this situation prevailed at {CZS, The responces to this guestion

should provide some indication ol ihe gradustes' zmotivation while atiending

NC&S. These responses are summarized in Table XIXI.

TAZLE ZIII

syToen e inl TALETIONEIL ™ ATty T e I
SUMMARY CF RESPONGEES TO QUESYIoH 12

Yes Mo Mo Oninion Tobal
It L It [ . H ¢! M
I red ! e Ir /7 i

209 42 198 40 a7 15 494

2

There could be a numter of reasenc why 4275 of the graduaies were not
motivated to the fullest extent. These could range from a lack of reulization

.of the pctcntial value of lLCZS to the recent completion of an extremely

7Sevorr'_-l of the graduates reacted with such comments as, "No, I don't
-beat my wife." ‘ '

42
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to a disenchantuon

L

arduous tour of duty with some espect of the School

itself. Wnatever the reusson, the vpossible problem of siudent motivation
is one which deserves consideration.
The breakdown of the responzes by class year and designeator is included

as Tab L to Appendiz III. Wrile scre variations were noted within the break-

down, there were no meaningful trends obzerved.

Guestion #1

Lo

13, Based upon your expeficnce to wnat extent do you thirnk that C&S
cduestion should be a consideration in the assigrinent of officers to
specific fleet staff end unit billets?
a. Speéifie billets should be conded NCQS Fandatory
b, Specific billets should be coded NLC&S Desirable
c. Specific billets should not be related to HCE
d. lo opinion
Since the subscouent experience of the graduates covered a wide variely
of co%ﬁqnd and stafl assignzments, this questibn was included ta deterzine
hew strong their opisions were on billet coding. Such billet éoding would

possibly result in a mere efficient assignment of HC&S graduates. The

3

responses to ‘this guestion should also orovide some indication on whether

the graduastes considered theie HCE&E educalion to be broad and general or
o [

gpecific and b%illet oriented. These responses are summarized in Table XIV

on paze 44.

As cun be seen by the respunses, the majority of the graduates fell

43



SURMARY OF RESPOKSES TO GUESTION #13

Code [CLS Code HCES Do lict ilo
' fiancdatory Desirable ’ Code OﬁTﬂlon
# L ] o} &z o i
/° 1f & . 77 7 19

72 15 - 292 59 123 22 22 4

between "Code iIC&3 Handalory™ znd "Do lot Code". The "Code LCES Desirable”
response is an agpealing one, beocnuse the respondent can hedge between the
extrene positiéﬁs. A number of the greduates did comment that the coding
of billots as mendatory would place the Bureau of Naval Fersonnel in an
extrenely inflexiylg positien with rospect t5 the Tilling of such billets,
One poin luo offcred was that vince botler perforaers arelgenerally
selected for IC&S, one way for o commander to obiain betier officers would

be to reguest his siafrl billets Lo be coded as WAL nundatfory. The iorris

officers with command and stall trainingg
© A sanple survey of the renuil
specilicd, and corbined comm:
only the Navy and Alr Force reporting, indicated

na ara
insufficient graduates’ ol scrvice collec,s.... The liavy reported
an inventory of 254 graduates of conmand and oioff level sc.cél—
irg in grades 07 and 04 wilh chul"'.cuLJ for AC4 graduates in
the act1v1u10u sampled. ..
Thus it cun be seen that the coding of flavy billets as CwS Handatory would

add to an already impnssible tosx for the BuFers detailers.

8 « " P . . -
U.S. Dept. eof Defense, Qificer Fduecatiom Siudy, »n. 5%,
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Zecause the mgjority of the reséenses were in the "Code LC&S jésifableﬁ
catcgogy, it swould ﬁot oe aponronTiate fo :aﬁ; any definite infercrces on
the graéuates‘ vieows with resoect to billetféoding. The resonses bétwecn
the class Jea7s and designators were IOW&Tﬂdblj uniform; hence, no break-

down is included.
Ouestion #14

14, QPTIONAL: If you feel so inclined, please include any comments which
you may have relative to the eifectivensss of HCES. Please uce the reverse

side of this sheet if necescary.

TnL“purpose of this question was tolprovideuan opperiunicy for
am“llijl g remaries avout the orevicus guestions and responsés and to solicit
any'additional information which the vondent considered toc be relevant
and significant, An average‘of 705 of trne quescicnnaires returned contained

63% for the clasc of 1963 to a hirh of 8%% for the clacs of 1867. The
length of the com: nts varied from a single sentence to over three hand-
written pages, ond the tone varied freom making light of the siudy effort

to serious and perceptive siatements.
Due to the ngnepecific nature of tne guestion, it was considered that

4.
[PES]

the anplicaticen of & siatvistical techzinuc to such a wide variety of commen
would not be valid. There was no way to determine what the response of any

year group would have been if a particular issue had been raised az a speeilic

guestion in the questionnaire; therefore, those responses made could not be

45



considered to be 2 valid samrle of views toward each individuzl subject

u

menpticned. With this point in xind, the following analysis will consist of

classifyine the reswnonses under apnronriuie headings and discussing the
o () 2 iy F (51 o

ideas presented.

The general subject areas under which responses have been classified

include the following:

1. Value of IC&3 education to the individual officer.
2. UC&S faculty and staff,
3. HC&S Curriculun.

v

. 4. George VWashington University progran.

Yalue of NGS5 Hducgsticn. In expressing thelr ideas on the value

Tof ¥C&S education, the graduates' comments concentrated arcund four

-observetion:
1. Broadening of viewpnoint beyond one's own previous experi

v

2. Invaluable versonal ascociztions with other Iavy and other service

3
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4, Perceived value is increcascd by the passage of time.
J .

Broadenine of Viewpoint. Higaty-eight graduates commented

upon this aspect of the course. Typical was the response of questionnaire
nuntter 05308 which stated "...in shkort I saw the other fellow's point of
vicw while st HCES. Indeed my point of view expanded to include and

apprecinte the capabilities and problems of the carrier, the submariner,
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amohibs, and truly by sursrize,

Involuable Pernonal Association Wit 0‘"9“ Officers. This
was one of Lhe most freguently -mentioned beneiits cit L tolal of B8

offiecers indieated o high value of these ass@ciations.rThe wide range of
backgrounds and interests of tre studeni body appear to prec}ude the
accomblishaent of the desired educntional goals by Formal téchniques alone.
The sharing of experience and viewpoinis apéears to bridge the ganlin the
educaticnal process. In lact, many greductes clted thi§ facltor as the most
inportant aspect of nCdS and expressed fear tnat scheduled activiily migat
be so intensified as fo cause a net reduction in education,

The other fuvorable asgect eited was the value of both lizvy and cthor’
éervice acguzintancas in'fuiure ageignnenis. fombers o

in the survey {requently =mentiored the beréfits derived luter from thede

contacts.
Concens of MNCL3 Walue ig Tnflusrced by Jubsesuant .
Those officers whe were most cuphatic in the comments regarding the pesitive
lue of ICES cducation, generally spewking, were lhoue subzeqguenily asuigned
to a staff plapning funciisn. The exceplions were usually thosc officers who
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This point of view is well 11‘uuhruzea b" hueoulonqtlre nu"b r 65253,

.

which stated "Incidentally, =y C&3 training was perfect Tor ithe pluns

division .a.." A zimilar idez was exvressed by number (5104, "Perhaps I

. 1

am prejudiced becuuse I am in a Plaps billet on a major Joint staff but I

am of the [irz opinion thet Ceunand and Stalf at the NIC should be a definite

prerequisite to such assignments.”

i1
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. e -
Although: guestion # 1 déid rot ask for specific billets assigned during
staff tours, several ofricers so indicated. Cthers, as ine tuo ciied above,

indicated tre mature of their duties in “uesti:

n 14, In rany instzrces,

4

th

[yl

favorable coméents on the value o course uppeared to be directly related
to billet assigrments.

in summary, it appears that the pérccive@_value of the.ﬁC&S cducation
is influenced mofe by the specifllic dutics-ofrﬁhe graduate than oy the general

type.of organization to which he is assigned.

Perceived Value Increases %ith Time. The exarmination of

corments also tends to indicate that lecs valﬁe is atlached to the MCZ5

coursie initially tha% ;s.lutcr the case, There are sevcrnl boszible cxpla—
rations for
The first is that a greater appreciation is éained az greater pro-

fessionzl maturity and cxverience are acquired. Second is the higrer

. probability that a graduate will huve acculred wore planring ewperience,

where the value to the graduate ceems most reoadily anparent.

—

radguctes cnanges over

That the value of UCES to many

M
—

irated by the following response from guestionnaire number 64424

fird ir retrosract (emphasis added) that it was a yedr well spent....” Tnis
cfficer hud held a comand but azd not been asuigned to a stall since
graduation.

The same idea was expresscd somewhat more bluntly in guestionraire

[

number 655964, 1t stated, "Fost mombers of the cluss ... scered to think

that C&S was a waste of time while we were going .... Houw, every member
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Q.

school was very teneficial, mysell dncluded.” This attliude io somewnst
= TR 1 ra . M - [ i ra N .
_consiztent with the resnponses to festion #12 in which 42% ol the graodustes

indicaied that they would be morec highly rotivated, if they had it to do

over a lno

e HCHS Faculty und Staff, The two faclors men 1oned under this

general subject were the gquali ficatiens of instructors and the aveilabilizy
of elericzal support. There were 31 gracduaies who.comrented uuon the
necessity for bettler qualified instiuctorss. & rawter of gradustes comsmented

upon the fact that the only apparent quelification for a stalff instructor

was (1) ccmnlction of 1C35 and {2) PuPers availabiliiy. The graduates from
- | W &

O

the cavlicr classes, 1862 itnrou
numter of officers on the siafl had been passed over [or promotion with

m

some on their final tour in the MNovy. The comments indicated that uLlltl
and motivation prodlems resuliing from the stuffl assignment pelicy hnd a
degradings effect since some officers on tho siaff offered little in the

=

way of expertise or lc.A‘ rgni One pgraduzie ithought that the only way Lo
o P J

b
a
ot
ra
[y}
ck
)
[}

b

restige of the stulf was to eccept only trose officars who are

hizaly wetivated to such duty, and who, in addition, possessed ogeraliona

' t

c degree, With rore expertise on the stall there

<,

rexpertise and a Nasfer
would be le,u reliance on guest spaskers and hence more continuity and
organization withirn a given couvse.-The sraduate further expressed the view
that there was in general a low Havy image of instructor duty which tended

to prevent the ausignment of the best ogualified, a view which he belicved
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paszcver raves of iavy with other
zervice instruciors,

Tnere was ccmment concerning the disproporticnzte amount of time wnich

the gtudents had lo speni on clerical functions. The graduates believed
that thesc hours would have been more effectively utilized in tae pursuit

of their studies.

Tne [C&S Curriculum. Comments concerning the curriculum fall into

five genercl areas as Tcllous:
~

1. Dgsire for award of an academic degree for coupleticon of TiCAS.

2. Content of the research prograsz,

3. Offer nore and less "wroad educziiosn, .

' i, 1 I

4. Requircd level of siudent efiari.

5. Genersl organizalion arnd adeinistraticn. -

-has been mentioned many times in the pust in connection with the eatire

service school effort. Some have cited Lhe accereditation of

]

nd General Staff School, Alkmosi unnoticnd, hovever, io the foct lthat L0558
has rnot been authorized to award degrees, and such authorizaiion is not
lizely Lo be forihcoming.,

4 s

There is one primary reason cited by the Forvis Study for this situaticn,
the overwhelming opposition of the acadenlc commurity to the awarding of

. . Q
acadenic degrees by service schocls.” In sny event, some of the graduates

Ibid., p. 312.
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211 students complebing ICES,

L+

Ccnéént of the Pesearch Progran, The rcsearéﬁ programn is Bne of
the subjecis where graduates opinionértended to;éivide alonéf"milita-y
util&ty“ verggs “edqutionalf lines, In genefal the su gcsbloqs involved
three objective arcas as Tollows:

 i. Concentrate onlj on those areas which dcvelop'specific ¥novledge
and u;lll“ dircctly ’ transferable to future assignments.

2. ‘Stress the educationzl asgect by ecaphasizing research zethod and
writing techniaues without regard for uselulness of the final research
product iiself.

:3. Coﬁﬁine 1 éﬁd 2 0 as :o_providc the edubat}cna% ?;uuc s but also
pfgéide a greater o;portﬁnity and inceniive to‘addreégrreul world pgoblems.

+

Questionnazire number 64333 expressed the first view above quite force-

fully:

I do not delieve that writing two term papers, one on Comzuniss
and a gsecond on a frecly selected subject, was of any value in
eitner the short or long terms. I do noi helieve that the other
pupers on siall studies, ete. hnave served any uselul -pursose
either, Trhus far I have had two mnjor stfff tours ... aznd have.
yet to prepare'a thesis or a sitalf study. Hundreds of point
rapers, ‘alling papers, ﬂl'ﬁJUlOﬁ su;waries, oral briefings,
and letiers - yes -- but thesis and stalf studies — ro,

A similar idea with o different point of view as to specifics came from

questionnaire munber 6510A: .e. Teel very strongly that the extended thesi

requirenent should be dispensed with {except for CH enrolees) and additional

staff studies substituted thersinr;  after all the latter is the vervy core

of staff level work.” “bla officer had served on-e !'v type command

D

talf since graduation.
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. Support for obisctive arsn 2
Cre graduate dig note tnat ﬁC&S was nis 1irff gunosure to thesis writing
and Eha: ne f&und itrboth challenging ana salislying, purtiéui&rly since
his_ihesis was sinzlad out ac one of the five bhest iﬁ nis claes.

Those suprorting cbjective area 3 were most rumerous. This idea was
expressed by number 6629&, which stated "I beiieve that a worthwhile purpos
cculd be served by more cxtencive operutional -~ school liaison. ... those:
who contributed most through their thesic work ... had seen the problexn in
the fleet or. ... at the ¥Wasnington level, ande thus kxnew boih the theoretical
and ihe actual probles.”

A specific progosal to achieve this objective was scubmitied by cne

(1)

-
JoiN

praduute, munher

&}

The researcn paver required by the studenis at ihe Hzva
War College is a major c¢ffori by ine students and is complete
urder instruction and idance o “&iﬂtﬁlﬁ o high siapderd of
thoroughness. It secns

vhio uwros

e ke U-""“
could be much more JDWN"‘cial to shals pfficers
on major commonds in the [lect 1eduy on ocuazion find thnt

< : +

to conduct

nording ¢

me ¢ and fr-mue" ly
attention that they deserve, They are alzo
and without the nccess t2 studies and refeven
only.at the War College

I

It ic proposed tuat once o yeur, a form letter he sent to
the major comnonds (none heolou the type eomnmonder lerel) raquesi-
ing topico on which studies are desired, These studies should be

recuested in the {ormat of 2 briel, similar to tre brief that
the war college siudents preseatly submit for aperoval prior to
starting their research paper. Whe reauast would he ‘with the
u"deratarc1nL that the student may not clect to do the suggested
study, “hat it w#ill be sirictly up Lo ithe siudenl to choose Nis
topic, just as it is new. These propozed es would be on a
list indicating specific problem areas tha T growing con-
cern within the Havy. The studics, when completed, would be
loaned to the interested commamnds in much the same way as it



.devarture from the p ar
ficinl to all conce i o
fezl 'that his prouuc; would hd ‘e & chsnce o

ve, would like to~
being used, instead
of more or less a drill in "spinning nis wheels.”" I am rnot

suggesting that the topics be forced on the students, only pro-

vided to hin as en area of srowing concern in the fleet, as
“oprosed o some of the abstract nreblemns tnat are now teing
worked on, wilh the end product providing interesting recding
and little else. I realize that scme of the oflicers are well
ware of thot concern ihe major comnands becuuse

of their
ever, ther

re arriving at the college. How-

o . 1 I " [ . AVVURDUN R P oawiod
O‘.".l“f 2 oW responcenis UI'E,C(I a4 gren,W eI ZUress on characieristics of existi-
1 o -. . < - 3 -y ] ey . ey H T ) T
ings Weanons Srsuen n{ i i 1 8 nany [ STOALCI SLUChDO

on cuch subject cunlic a

<
eqphasis in recent years.
The respondents gorerally cgreed that the irereased cmphusis on
military"” subjects should, if necessary, diﬁplace part of the effort on
such broad educational areas as International Affai

The desire for more "hardware" in the course was expressed by number

62125 as [ollows: "I do wish that the War College requircd more hard

technical detail: destructive power of bombs and projectiies; ranges;



—

L

costs; efc. ... The exact conosite of this viewpsint was n“eused b"
clasgmate in guestiomnaire nwster 62143, Ho stated "... That it does ndt

s

imgert mer

1w
4=}

contrary, its greatest value .., comes from the students' eipoéurg to the
“t'hig picturef."

?he ircreasing emphasis on such subjects as systems analysis witﬁout
Ellﬂ;ndtlhg international relationc and other "dig ﬁibture” courses anpears

to ke a scund niddle ground in the judgement of the graduates.

-

Reauired Level of Suudent Wifort., lost of tre discussion on

. , : : ,
this topic was contributed by graduates of the period 1862-1965 on the

basis of discuszions with recen: gradusies. While no specific levels of
cffort were discussed, the general idea cifered was that the Tormel schedule
should not be so demanding zs to discocurage frequent informal discussion,

A number of graduates maihtained thal the exchange in Lhese "bull sessicns"
. did more to round out their own exgerience inan any coiher single feature

of the course,

. General Organigation sod Administretion. The idens prosented

in this area involve prizmarily proposed shifts in curriculum empha

;_?
p

s and
coordination of lecturss. Some of ithe subjects which have-alruady been in-
cluded in the curriculum in.recnnt years vere suggested ags pronosed additions
by earlicr graauutos. tlowever, one areo which-has not been addressed invelves
“the relative degree of emphasis on commuend and siaflf procedures,

A few praduanten suggented that grealer ‘emphasis should be pluced on

the administrative demands on a cenranding officer. Suggested toples included
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versonnel management, versenrel distritutien ;nd financial nunzpazent ot

the unit level,

In the arez of coursc adminictration, several gradusies su

CP'
Q.
e
&

reen

o
e

selectiviiy should be crercised with regard to the

Lh

pealer provram. “uestionnaire nuzbsr 63133, submitted by a greduate

~ .

who waz slsco fanilisr wltq the nir Var Col‘e ze, nade a qOGC‘flC aronosal

ot

o alleviate this provlem. fde siated:
...docture series ... scens te be designed prinarily for liaval
Warfare students with C:S attending as outsiders. 1 found this
lecture series, and the question period which followed, to be

ca mujor asset and a najor frustratien in my year at €45, Oftenm
tirmes the lecturers and their subjcets were not correlated with
the C&S curriculum. While what they had to spy was cx;remely

nteresting and theught proveliin here was no 7
iS cource. Alv Var Eallé v correlaies
irg in preparation fer ine Toliowed by lie
one hcur guestion period o onc ‘hou:
mittce) discussion period h trerg is a f
the

of ideas within the serinar concerni g
the spenkers presentation. -Thi e
gether and oflcrs every ciudent the oprpo
benefit from the spoech. ¢
" those lectures on the hill
ing the CLE curriculun. c‘ivco which
to trez s uwrcu courso tor dhould be nll“lﬂJLCJ

spoaicers invited as necessary o9 ghear 1n Sime o

The Goorse v Pregsoam. (Commenis concern—

ing the G¥U program revelve arcund the respondent's wivw of its impact on

the NC&S curriculum. Two very strongly held and quite contradiclory oninione
1. Tre CUWU program detracts frem the effectiveners of the UGS

curriculua by diverting recuircd student efforl toward cbiaining o ¥usiers

degree.

o)
Uil



2

2, Tne CWU progrem enhances the effectiveness of the HCZ5E curriculun

hecause of the complementary rmture of the two curricula, Studentc do not

T !

hirk their UC&S requiremonts, although *hey do work harder than non-GillJ

n

students.

The CGWU P?oﬁruz Delrocts Trom HCAS.  Twenty-five graduastes
reported ﬁolding this velief, and this nugber included scveral GWU partici--
bants as well as nen-GWU participants, -

A typical non-GiU participant response was’cxpressed in questionnﬁire
nunber 66254, which stated ",.. It was also ﬁofed thaf'during-thc course cf

the academic year some of those students enrolled in C.YW, were rnezlecting

The most extreme position by o GWY graduate was cexopres

o’

ed in question—-
naire number 63053 as follows: "...the PG preogran did detract from the
overall effort I might hnave extended to the liCaS curs-iculum. .:.I nust
recommend that the GV progrum be dropped ...."

L more representatvive viewnoint of both participants and non-particicoants

©

wno Telt that there was irnterference was expressed in' questionnaire number

67478, It stated "As one wno participated in the GWU program I must fraritly

state that such work is done at the expense of NCaS projects, siudies and

[

o forth. This is not necescarily z bad thing...." The graduate believed

¥

N e

hat the G¥J program was of value, alinough he expressed a preference for
incorporating it into the lavel are course rather than offering it as
an ¢ption to both courses.

Several non-GiU participants expressed regret at not having done so,

bui ne VWU graduate indicated regret for having participated.-
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nbhg ond

nunber, 22 in all, theu
extra effort epplied in

siderations. A few grad

— i+
Fht thet Lhe cou

uates, who had

te connlet

r5es Ware s0 comdlement

g both outweigned any

ary that the

subseguently served in politico-

military staff billets, felt that the value of Gl equaled or exceeded

that Hf NCIS.
A typical response
in questionnaire €418A,

and I gaired much From

Comnarative Ananlusi

rom Lhose supp

"I

the GV experience

Snbseauent assirmnmenis

questions, In order to
reported in Question 1

guestions 3, 4, S and 1

is of Cuasticns.
1l et
v

at irnTluernce

cevaluate this po

were relatced to

3.

For the purpose of compariscn, sub

Corzani Only,
Clgraduste was placed in
of the separaie quoestin

The reasponses fc ¢

the four assignmeni cat

No significani correlations were noted. The responses by

category conf

Thercfore,

one ¢c:

were then compared wi

S5iaff Cnly, B

~

recoraded.

ns owues
acnp indiv dkpl a

esories

4

1. ~ & oy pay v o
thase categorics, and

orting the GWU progran
gained nuch from

The overlap is

the gradistas resoon

seiblility, the types o

1 Cormumand and

the C&S e

was contaired

experience

2%
[}

]
0
£
H'
-~

Yedn
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joH)

mestion were sumnoarized for each of

above, the responses for each

ored closely wilh the percentages indicated in

(&)

this analysis has not

assigrment

th the overall TQJDOW“ as indicated by the

each assignme:
Appendix IV,

heen included.



CHAPTIR I¥

e HET AN

CONCLUSIONS AND RICCIITENDATIONS

"The basic surgose of this study was to develop and & nalyze'anéwers
to specifié qucstiqné corcerning LCLS, and to draw approp:iate conciusions
froo them. These quéstions, as presestéd in the intrcduct;on and agein in
Chapter II, formed the basis for the zurvey questionnaife. Crapter III
prov%ded an analysis of the_s rrey respon:cé, and 1t is fro“ tnis analysis
that the conclusions are drawr.

These conclusions are presented in two scparate categories; the first
consistslof those conclusions which are bascd_upon the responses to
Questions #l thrdﬁﬁﬁ #13 to which all graduates had an ééual onnortunity
te ;eugond The seéond calegory consists, not 55 COWCl”’lOﬂq per ce, but.

rather of observations which are drawn from the. optionul recponses to

A

uestion ;71l4. The applicable page refersnces of the znalysis are listed

" after each conclusion.

Conclusicns Related Lo Uuecific Zuestions., The siudy group arrived

at the following conclusions from the restonses to Questions F1 throush #13,

Puragraph nunbers are not related to specifie quuvulon nunbers.

1. A large percentage of the assignments o5 graduates are

: Ve . ) o
cermand and stafl billets. In the case of *blﬂ su*vej the number was 075%.
(pages 20 and 21)

2. Only about one hall of the more recent clagses were zsoigned to

command or to staff type billets., In ihis survey 495% of the class of 1967
: /P g

h3



£t
i

and 5%% of the ci#ss of 1966 were =2ssigned to such billcés. (pag;sVZI, )
and Tab B to Anneﬂ III)

3. MWithout z lover level professiondl education on ortunity, NCES
appears to havc oceurred too late in tnc careers of 259 1o 775 of the
graduateé.’ (page 23)

4. In general, BCAS made a2 significant coniribution'tpwa:d the Plan-
ning and Writing/Speaking canebilities of the graduaﬁcs. (pazes 29, 26 and 30)
« In cherh-, NCES made 2 sigmificant contfibutibn to the subsequeﬁt
carcer periormances oi the graduztes, (:a*es 71, 32 and 3%)

6. lNo valid comnarison between HCZS and alternative duty zssigurents

[3

or ,uac_tlon can’ be made. (page 35)
; 7. The benelits derived Srom LCiT are ge;eral“ié_natﬁre and co:ﬁfr—
atively few billets are coﬁsidored to be directly related. Identilication
of such hillets would Peculre a detailed analyeis of specific duties rather
than association with a specific organization, such as a Jeint ssaflfl.
(pages 56 and 5?)

8. - The coding of Havy billeis as "UCZS Handatory™ is not -feasizle at
the present time. The coding of billets outside the ﬁuvy as "UCES Landatory”

apoears to be excessive. (nnge 44)

9. Based upon the graduate's observed value and need for HCES education,
ihe unrestricted line offiecr student input is noi sufficient. The input
ahould be increased hy at least 59 percent. (page 38)

10, A recsonable bulance between milifary and non-military subjectis in

the IIC&S eurriculusm io being maintained. (page 40
t¥] s {9
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11. The mot 1‘hu_on ‘of the ustes while attending EC4S was not as

nxrgh s

=2
o

5 might te expect 12, £7, 48 ard £9)

Chservations Related *o Ontional Compents. GQuestion 714 invited the
optional comments of the rraduates. Sinee the psints covered by the graduates
- - - N

were diverse and varied and were not spacifically addressed by a suitable

sample of them, any conclusions drawn from these comgents would riot be
statistically . siznificant, Thus the points presented nay or nmay not
represent a majority opianion, ard as such, can oaly he regarded as random

obzervations. The rationale for including these ¢bservations in this chapter
is that the study group beiieves them worthy of further study.

- 1. The value of free exchange and informal diﬁcussiqn'bctwcen the.
studenis is one off ihe most valuzble aépects or UCZS, ond ne seredules
should 2llow for it. (ou 54)

2. The prestipe associatcd.with being a member cf the HCAS ctaffl is

_lower than it sheould be, (pav-s 49 and 50)

sram iz net sulficientily oriented tow ihe

ﬁecds and problens of the fleet, nor to the future research n?éds of
individual officer. (poges 51, 52 and
.4. There is insufficient emphasis toward the problems [aced by the
unit commanding ol ficer. (p_.;cr: Dy ound )‘,)
5. There is a need forrclosor integrution of gucst 1ecfures inio
the curriculuﬁ. (qng“ 55)
6. Tne requircrents of TCES und WU exceed the academic capabilitias

of some studenits whe parviecipate in boih programs. (poges 55 and 56)

€0



Pocommendations.  Pecommendsniions based upon the conclusiens and

- + fal
ouser/ations are as folle

o~
t3

for #HCL3 pricr to the tenth year

X ]
a
[
[¢]
[}

3
H
}J.
]
0
Fa
0
'3
(4]
Ies

1. That selection

service be : dopted.

o

2. That specific davy billets not be coded as "HCELS pandatory™ a

the present time.
3. That possible methods of improving HCSS student cotivation be
investigated.

4, That the folloq;ng ssues raised by the OpthHdl reoponses be

afforded further ctudy:

. o v w s . P T T 0
a. The prestige which is nuseciated with CES stall duvy.
ho Tre feazibility of mere clesely aliming the descaren

Prozram with the problens of the flest as well as the fubure research
C_J -

gkills which may be nceded Dy the graduzte.

i

¢. The feasibility of incornorating inic the curriculum an

ircreased rumber of problem arzas which will be encounteored by unit

d.’ The fensibility of integr the gsuest leclure rnrogran more
closely with the curriculun.
¢. Te Teasibility of establishing a Graduate Reccrd Exomination

cuttlnu zeore, prior academic performonce, or cther criteria, whicn will

o~

identify those IC&S studsnts cupable of meeting the demands of both the

. NC&S and GWU programs.
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TAB A TO APFENDIX I
SAMPLE FORWARDING LETTER _
22 December 1967

From: -Senior Member, Group Study Project
To: ‘

Via: President, U.S5. Naval War College
Subj: Survey Questionnaire for‘Group'Stﬁdy Project

Encl: (1) Survey Questionnaire
{2) Return Addressed Envelope

1. +The enclosed questionnaire will take only a few minutes of
your time. The information generated will be used in our Naval
War College group study project on "The School of Naval Command
and Staff as Viewed By the Graduate." Since you are a dgraduate
of the School, your response will be a valuable contribution to
the study :

2. An addressed franked_envelopé is enclosed for your convenience
in returning the questionnaire. A desired date of return of 1 Feb-
ruary 1968 is required in order to support the study time frame.

3. All replies, as well as any additional comments that you may
wish to make, will be held in strict confidence. Your response

will be much appreciated.
- <:§%- 6?}{ERHLJ///

ADANMS

22 Decemuer 1967

FIRST ENDORSEMENT on ltr of 22 Dec 1967

From: President, Naval War College
To: '

l. Forwarded.
2. This survey is being conducted by'fqu;-studenﬁs of the School

of Naval Command and Staff in fulfillment of an academic require-
ment of the Naval War College Research Program.
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T/B B TO APPENDIX I0'

GROUP STUDY PROJECT SURVEY QUESTIONNAIRE ON
THE EFFECTIVENESS OF THE SCHOOL OF NAVAL COMMAND AND STAFF

AS VIEWED BY THE GRADUATE

1. lease 1nd1cate the number and type of duty a551gnments whlch
you have had since completion of your NC&S course.

Type of Duty . Number of Tours Type Ship/Staff

Command

Staff

Other

2, Did you serve in any billets prior to attending NC&S in which

your NC&S education would have proved valuable? Please check one:

Yes | Yes | S
High value ~ ' Some wvalue ' . No - . No Opinion

3. To what extent did your NC&S experience improve your capabll—
ity in any of the below specific areas?

Greatly Slightly ‘Did Not No
Imgroved - Improved Improve lOpinion

a, Pldnﬁiné

b. Problem solving
-c. Decision making
d. Management

e. Writing/Speaking

4. Have you encountered any specific 51tuatlons in which- your
NC&S experience has proven to be invaluable?

Yes No ) No Opinion

5. How well do you thirk that you couid have performed on sub-
seguent duty assignments without your NC&S experience? Please

" check one:

As Well Almost As Well Not Nearly Nd
As Well Opinion
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6. In terms cf a positive contribution towards a successful

. career how would you rank ysur year at NC&S in comparison with a
year in a challencing cperational or staff assignment which you
have had? Please check one:

NC&S Experience Duty Experience
Superior Absut Equal Sugerior No Opinion

7. If you have had post graduate education at either civilian

or military institutions {i.e., leading to a graduate degreej how
would you compare the professional education offered by NC&3 in
terms of its ccntribution to your perrocrmance as a Naval Officer?
Please check cne:

If you have had PG education, degree was in

PG
No PG Ed Superior PG Egual NC&S Superior Neo Opinion

8. Assume that an cfficer has 12 years of service and has had
ncne cf the below listed types of duty. At this peint, which do
you think would be of most value to his career. Please rank in
what you consider to be the order of importance (i.e., 1;2,3,4,5.).

Fleet Washington No
Staff Cormand NC&S PG Duty Opinica

9. There have been approximately 100 unrestricted line officers
per year attending NC&S. Based upon yecur estimate of the value
and need for NC&S professional education do you think that this
number should be increased? Please check one: '

Yes Yes
Increase by 100% Increase by 50% No No Opinion

10. One writer has stated that service colleges provide little
more than temporary intellectual stimuliation for students and do
not offer enough useful military subjects. As it applies to NC&S
to what extent do you agree with this opinion?

Completely In Large Part In Small Part Disagree

2.
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11, Did your NC&S experience stimulate. a continuing lnte'est in
improving your professionai knowledge (e 9 "digging " deeper"” to
get the best answer; or keeping current in professional subjects;
or maintaining a lively interest 1n naclonal defense and foreign
policy prc:bj.em'=}'3 If you think that you had achieved a’ high level
of contlnulng lnte*esr prior to attendlng NCaS, then please check
"No Opinion" ’

Yes No No Opinion

12, If you had it to do over again {i.e,, attend NC&S wicth the

advantage of hlrds;ghtj would you be more highly motivated toward
deriving the maximum pégsible benefit from your NC&S education?

Yes No No Opinion

[ -

13, Based upon.your experience to what extent.do you think that
NC&S education should be a consideration in the a=51gnment of
officers to spec¢£ c LlE°t staff and unit bllletsr

a. Spec1f1c blllets should be coded NC&S Mandatory

b. Specific D;Llets should be coded NC&S Desirable

¢, Specific billets should not be related to NC&S

d. . No opinion

14 OPTIONAL: If you feel sc inclined, please include any
comments which you may have relactive to the effectiveness of
NC&S. Please use the reverse side of this sheet. if necessary.

THANK YOU FOR TAKING THE TIME TO ENSWER THESE QUESTIONS
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APPENDIX II

ANALYSIS OF QUESTIONNAIRE RETURNS BY CLASS YEAR
AND DESIGNATOR :

‘ ‘ Total Total - Percentage
Class /Designator Mailed ~ Returned - Returned
1962 <1100 : 52 43 | .. 83

1300 B 60 52 87

Subtotal 11z 95 85

» 1963 = 1100 51 43 84
: 1300 : 65 47 72

Subtotal 16 90 78

1964 - 1100 . 55 51 | 93
. 1300 56 42 77

Subtotal 111 93 85
1965 - 1100 ' 59 46 78

. 1300 65 40 62

Subtotal 124 86 69
1966 - 1100 : . 35 28 80

1300 . 49 36 74

Subtotal 84 64 : 76

1967 - 1100 50 37 74

1300 o - 40 28 75

_ Subtotal"’ 90 66 - 73
Total 637 494 775

1100 Subtotal 302 228" 82

1300 Subtotsl 335 246 74
Total 637 494 775

I
{

69



e

APPENDIX III

ANALYSIS OF RESPONSES TO INDIVIDUAL QUESTIONS

TAB _ TITLE . ' ~ PAGE
A ANALYSTIS OF DUTY ASSIGNMENTS TO NC&S GRADUATES ) ] .
BY CLASS YEAR AND DESIGNATOR ({#1) e e e e e e 70°
B ANALYSIS OF NC&S GRADUATES NOT HAVING COMMAND OR
STAFF ASSIGNMENTS SINCE GRADUATION (#1) . . . . . . . . 71
C ANALYSIS OF VALUE OF NC& TO GRADUATES IN DUTY

ASSIGNMENTS PRIOR TO NC&S BY CLASS YEAR

AND DESIGNATOR (#2) S 72
D ANALYSTS OF PLANNING CAPABILITY RESPONSES BY

CLASS YEAR AND DESIGNATOR (#3) e e e e e e 73
E . ANALYSIS OF MANAGEMENT CAPABILITY RESPONSES BY

CLASS YEAR AND DESIGNATOR (#3) e e e e e 74
F ANALYSIS OF WRITING/SPEAKING CAPABILITY RESPONSES

BY CLASS YEAR AND DESIGNATOR (#3) b e e e e e e 75
G ANALYSIS OF NC&S EXPERIENCE BEING INVALUABLE N

SPECIFIC SITUATIONS 2 T 76
H ANALYSIS OF NC&S IMPACT UPON SUBSEQUENT DUTY

PERFORMANCE OF GRADUATES (#5) . . . . ... . . . . . . 77
1 ANALYSIS OF NC&S EXPERIENCE VERSUS A CHALLENGING

: DUTY ASSIGNMENT (#6) . . . . . . . . . . v v v v .. 78

J ANALYSIS OF NC&S EDUCATION VERSUS PG EDUCATION (#7) . . . 79
K ANALYSIS OF PC EDUCATION BACKGROUND OF RESPONDENTS

BY CLASS YEAR AND DESIGNATOR (#7) . . . . . . . .. . . 80
L’ ANALYSIS OF GRADUATE MOTIVATION RESPONSES (#12) .. 81
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ANALYSIS OF DUTY ASSIGN/ENTS OF NC&S. GRADUATES
BY CLASS YEAR AND DESIGNATCR (#1)

TAB A TO APPENDIX IIX

Class/Deslg

1962 - 1100
1300

Subtotal

1963 = 110O
1300

Subtotal
1964 - 1100
1300

Subtotal
1965 ~ 1100
1300

Subtotal
1966 - 1100
1300

Subtotal

1967 ~ 1100
1300

Subtotal

Total

1100 Subtotal
1320 Subtotal

Total

#*Total figures represent 100% for each row.

Type of Duty

Command L3taff )
# 4 # 7
50 36 58 42
49 32 63 4]
‘99 34 121 41
41 34 45 37
37 .29 43 34,
78 32 88 35
24 31 43 38
1ls 17 42 44
50 2¢ 85 4l
22 . 25 4] 47
12 18 28 42
34 22 69 45
8 25 13 41
6 15 15 36
14 19 28 39
6 16 10 27
4 14 9 32
o 15 19 29
285 27.5 410 39.5
161 30.5 210 40
124 24 200. 39
285 27.5 410 39.5

71

LN
r

"3l
42

73

55

P

Other -~

=}

22

_?7
25

29

37
33

- 31,

39

- 35

28
40

23
34
49
42

-7

54

56

53

29.5
37

33

45

Total

139
154

295

121
126

247

111
95

205

88
67

—

155
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TAB B TO APPENDIX III

ANALYSIS OF NC&S GRADUATES NOT HAVING. COUMAND
OR STAFF ASSIGNIENTS SINCE GRADUATION (#1)

Class/Desig -
1962 - 1100
.7 1300
Subtotal
1963 . - 1100
1300
~ Subtotal
1¢64 - 1100
- 1300
Subtotal
" 1965 - 1100
1300
Subtotal
1966 ~ 1100
1300
Subtotal
1967 - 1100
1300
Subtotal
Total
1100 Subtotal
1300 Subtotal
Total

Number
Responding

lm luzo
o m@

Im Imc»
o [0 -3

NS
O
-

Cles s
o @

NN
[Ye)
=

||
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Number Having No

Command/Staff Duty
# % _
1 2
1 2
2 2
1 2
Q0 - Q
1 1
S5 10

) 12
10 11 .
1l "2
8 20
9 10
11 39
16 44
27 4z
21 5%
15 52
26 55
85 17
40 156
45 18
85 17



[N TR
TAB'C TO APPENDIX. IIT -

ANALYSIS Ol" '\I"ALLJ'h oF TICOS T3. GRQDJATES I\T DUTY .
ASSIGNMENTS PRIOR TO NC&S BY CLASS YEAR. AND DES.LGNATOR ( 2) .

: " Yes . : Yes. ' - ﬂ” %
Class/besig ngh Value . Sonme Value : No Value -~ 'Total-
Coeir 7o o e . -
1962 - 1100 14 33 17 39 11 26 43
1300 9 17 29 56 10 19 52
Subtotal 23 24 46 48 21 22 95°
71983 - 1100 12 . 28 23 54 6 14 43
1300 9 19 27 57 . 10 21 47
Subtotal 21 23 50 56 16 18 90
1964 - 1100 7 15 32 68 8 15 47
1300 - 6 14 24 57 12 29 42
Subtotal © 13 15 56 63 20 22 89
1965 - 1100 19° 41 20 43 6 13 46
1300 13- 33 13 33 11 28 40
Subtotal 32 37 33 37 ;z 20 86
1966 - 1100 7 25 15 54 6 21 28
1300 .13 36 17 47 5 14 36
‘Subtotel 20 31 32 50 11 17 64
1967 - 1100 8 22 .25 67 3 8 37
1300 14 48 9 31 5 17 29
Subtotal - 22 33 34 52 8 11 . 66
Total 131, 27 251, 51 93 18 494
1100 Subtotal 67 27 132 . 53 40 16 . 248
1300 Subtotal 64 27 119 48 53 22 246
Total 131 27 251 51 - 93 18’ 494

——

#Total figures represent 100% for each row. Ko
opinion responses are included only. in total column since
there are too few to warrant listing separately.
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TAB D TO APPEHDIZ III -

ANALYSIS OF PLANNING CAPABILITY RESPONSES BY CLASS
| YEAR AND DESIGHATOR (£3)

Greatly Slightly - = - No - %

ClasS/Desig' Imoroved Improvad Imorovenent TOtal¢
- % F % P F
1962 - 1100 23 54, 19  LL. 0 O 13
. 1300 - 33 64 16 31 2 L 52
Subtotal 56 . 59 35 37 - 2 2 ' 95
1963 - 1100 . 24 - 56 17 4O 1 2 43
1300 24 51 21 45 2 L A7
Subtotal 48 = 53 38 L3 3 3 90
196 4 - 11000 26 51 2L 47 1.2 51
© 1300 2, 57 16 38 2 5 42
Subtotal 50 54 40 43 303 93
1965 - 1100 26 57 17 37 1 2 16
1300 18 L5 22 55 0 0 40
Subtotal 4L 51 39 45 11 86
1966 - 1100 17 61 9 32 2 7 28
1300 17 w7 17 47 1 3 36
Subtotal k. 53 26 41 2 2 Sk
1967 - 1100 = 2L 65 g 22 2 5 37
1300 23 79 L 1k o 0 29
 Subtotal 47 71 12 18 2 3 66
Total 279 56 190 39 L 3 494
1100 Subtotal 140 57 94 38 7 -3 248
1300 Subtotal 139 56 96 39 7 246
Total 279 56 190 39 1L 3 L9k

ll
|

“Total figures revresent 100% for each row, No opinion
resvonses are included only in total cclumn since there are
too few to warrant listing senarately.
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TAB E TO APPENDIY III

ANALYSIS OF MANAGEMENT CAPABILITY RESPONSES BY CLASS
_YEAR AND DESIGHATOR (#3)

Class/Desig

1962 -~ 1100
1300

Subtotal
1963 - 1100
1300
Subtotal
1964 - 1100
. 1300
- Subtotal
1965 -~ 1100
1300
Subtotal
1966 - 1100
1300
Subtotal
1967 - 1100
1300
Subtotal
Total

1100 Subtqtal
1300 Subtotal

Total

als
A%

Greatly
Imnroved
i 7
L 9
510
9 10
5 12
5 1
10 1.
7 14
9 =21
16 17
g 17
717
15 17
5 .18
10 28
1523
.6 16
6 21
12 18
77 15
35 1L
L2 17
o

O

Total flgures repesent 100% for each row,

~ No opinion
resovonses are included only in total column 51nce there are
too few to warrant listing separately.
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o~

Slightly L No -
Imnroved Imorovement: Total
f?: %o if %' -'f' .
22 51 1, 33 L3
35 67 11 21 52
57 60 25 27 95
21 L9 14 33 43
29 62 10 21 47
50 56 2L 27 90
28 55 11 22 51
21 50 9 21 L2
L9 53 20 2k 93
2L 52 10 22 L6
23 57 - 6 15 40
L7 55 .16 19 86
19 68 Lo14 28
15 42 9 25 36
34 53 13 20 614
22 60 5 14 37
16 55 L 1k 29
38 58 9 14 66
215 57 w1 @A Lok
136 55 58 23 21,8
139 57 49 20 246
275 57 107 21 Lok



TAB F TO APPENDIX III

ANALYSIS OF WRITING/SPEAKING CAPABILITY RESPONSES
BY CLASS YEAR AND DESIGMATOR (#3)

Greatly

Class/Desig Imoroved

7 7

1962 ~ 1100 19 Ll
1300 21 LO

Subtotal A0 L2

1963 - 1100

16 37

1300 23 L9
Subtotal 39 L3

1964 - 1100 25 L9
1300 18 L3
Subtotal 43 L6

1965 - 1100 27 59
1300 18 L5
Subtotal 45 52

1966 -~ 1100 11 39
1300 14 39
Subtotal 25 39

1967 - 1100 1L 38
1300 15 52

Subtotal 29 L

Total 221 L5
1100 Subtotal 112 L5
1300 Subtotal 109 Ll

Total 22 L5

*Total figures represent 100% for each row,

Slightly

"No

Improved Imorovement Total¢
F % Fb 7
23 54 1 2 L3
30 58 12 _52
23 56 2 2 22
23 51, 2 L L3
22 W 2 4 47
L 50 L b 90
22 L3 - L 8 51
20 48 L9 L2
42 L5 8 9 93
13 28 l6 13 L6
ST DA 10
29 34 10 12 86
16 57 1 L 28
20 56 2 6 36
36 56 3 5 6k
18 L9 3 8 37
10 34 4 14 29
28 L2 i 11 éé
233 &7 34 7 494
115 46 17 7 248
18 s 17 7 246
23 4 3k 7 49k

No opinion

responses are included only in total column since there are

too few to warrant listing separately,
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TAB G TO APPENDIX III

ANALYSIS OF NC&S EXPERIENCE PROVING TO BE
TNVALUABLE IN SPECIFIC SITUATIONS - (#4).

{

*Total figures represent 100% for-each row,

{

77

ClasS/Deéig Yes _No o Ovinion
i o g # o 7 o o ja
1962 - 1100 23 53 19 L4 1 3
1300 23 L 2L 4 5 10
Subtotal 46 L8 L3 5 6 7
1963 - 1100 18 43 21 50 4 7
1300 23 49 21 L5 3 6 .
Subtotal L1 46 L2 47 7 7
1964 - 1100 19 37 28 55 4 g
1300 25 39 16 38 1 3
Subtotal Lk L7 Lk L7 5 6
1965 - 1100 27 50 - 18 39 1 2
1300 17 L 18 L5 5 13
Subtotal L&, 51 36 L2 6 7
1966 - 1100 10 36 15 53 3 11
1300 16 L. 18 50 2 6
Subtotal 26 L1 33 51 5 8
1967 - 1100 15 40 19 51 3 9
- 1300 10 3L 12 L1 7 25
Subtotal 25 38 31 47 10 15
Total 226 L6 229 L6 39 8 .
1100 Subtotal 112 L5 120 L9 . 16 6
1300 subtotal L1k 46 109 kL 23 10
Total 226 L6 229 L6 39 8

© 12
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‘ANALYSIS OF liC&S IIPACT UPOH SUBSEZQUENT DUTY

Class/Desig

1962 ~ 1100
1300

Subtotal

1963 - 1100

1300
Subtotal

1964 - 1100

- 1300
Subtotal

1965 - 1100

1300 -
Subtotal

1966 - 1100

1300
Subtotal

1967 - 1100

1300 .
Subtotal

Total

1100 Subtotal
1300 Subtotal

Total

' TAB H TO APPINDIX III

BT

PERFORIANCE OF GR4DUATES (#5)

As ilell Almost
As Well
i ir 7
3.7 24 56
5 9 3 60.
8 8 55 58
L 10 25 59
6 13 2k - 5l
10 11 49 55
15 29 20 39
27 2L 50
18 19 L 4k
5 11 28 61
6 15 18 b5
11 13 46 53
L1k 13 L6
A 3 27 75
5 8 L0 62
6 16 15 L0
1 4 7 2
7011 22 33
59 13 253 5
37 15 125 50
22 9 128 52
22 13 253 51

Not Nearly

.

As Well Total
7 % 7
16 37 43
6 21 52
32 3k 95
12 29 43
15 32 47
27 30 20
15 29 51
17 L0 L2
32" 3k 3
13 28 L6
16 LO 40
29 34 86
5- 18 28
719 36
1219 6k
11 30 37
16 55 29
27 ol 656
Lo 32 ok
72 29 2L8
.87 35 246
159 32 L9,

i

“Total fisures reonresent 100% for each row, o opinion
responses are included only in total column since tnere are

too few to warrant listing senarately.
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TAB I TO APPENDIX ITI

. ANALYSIS OF NC&S EXPERIENCE VERSUS A- CHALLENG-
‘ . ING DUTY ASSIGMAENT. (#6) .

NC&S Ex- Duty Ex- .

_ perlence About = perience’’ . F

.Class/Desig Superior Equal Superior Total
- = #F % # e F -k #
1962 '~ 1100 17 40 12 28 12 28 . 43
© 1300 18 35 20 38 11 21 52
Subtotal 35 37 32 34 23 24 95
1963 - 1100 . 18 42 11 26 11 26 43
1300 22 47 0 21 9 19 47
Subtotal = 40 45 21 23 20 22 90

1964 ~.1100 © 23 45 16 . 31. 10 20 . 51
* 1300 15 3 - 16 38 - 10 24 42
Subtotal 38 41 32 34 20 22 93
1965 - 1100 30 65 11 24 5 11 46
1300 15 38 0 25 _9 =22 40
Subtotal 45 52 21 24 14 17 86

1966 - 1100 10 36 = 14 50 3 11 28
130 16 45 10 28 5 14 36
Subtotal 26 40 = 24 38 8 13 64
1967 - 1100 19 52 100 27 6 16 37
© 1300 . 19 66 5 17 2 7 29
Subtotal 28 58 15 23 - 8 - 12 66
Total 222 45, 145 29 93 19 494
1100 Subtotal 117 47 74 30 47 19 248
1300 Subtotal 105 42 71 29 . 46 19 246
Total 222 45 145 29 93 19 494

*Totalrfigures represent 100% for each row, No-
opinion responses_included in total column as -
figures were too low to warrant listing separately.
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TAB J TO APPENTDIX III

ANALVSIS OF NC4&S EGUCATION VERSUS PG EDU-
CATION BY CLASS YELR AND DESIGNATOR (#7)

Class/Desig

1962 -~ 1100
1300

Subtotal
1963 - 1100
1300
Subtotal
1964 - 1100
1300
Subtotal
1965 - 1100
1300
Subteotal
1966 - 1100
1300
Subtotal
1967 - 1100
1300
Subtotal
Total

1100 Subtotal
1300 Subtotal .

Total

PG Su- PG
perior Boual
i % ir #
7 22 7 32
2 11 5 28
9 23 12 30
6 a8 ) 31
6 35 5 29
12 37 10 30
7 27 10 38
5 21 10 42
12 24 20 40
2 10 7 33
3 15 6 30
S 12 13 32
6 35 5 30
2 20 5 50
8 30 10 37
3 15 7 35
1 20 1 =20
4 18 8 32
50 23 73 34
31 25 4] 34
19 20 32 34
50 23 73 34

NC&S Su-
perior
# o
3 13
8 44
. 27
2 12
4 24
8 18
7 27
i 29
14 28
8 38
6 30
14 34
6 50
3 30
9 33
8 40
0 0
8 32
62 29
54 28
28 30
62 29

No

Opinion
iF 7
5 23
3 17
8 20
3 19
2 12
5 15
2 8
2 8
4 8
4 19
S 25
9 22
C C
o 0
8] 0
2 10
3 60
5 20
31 14
16 13
15 16
31 14

#Total figures represent 100% for each row,
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2186

1z2
94
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ANALYSTS OF PG EDUCATION BACKGHOUND
_OF RESPONDENTS (#7)

Class/Desig

1962

1963

1964

1965

1966

1967

Total

1100
1300

Total

-~ 1100
1300

Subtotal
- 1100
1300

Subtotal

- 1100

1300

Subtotal

-~ 1100
1300

Subtotel

~ 1100
Subﬁotal

- 1100
1300

Subtotal

Subtotal
Subtotal

"Total figures reoresent 100% for each row.

“TAB K T0 APPVNDIK III

PG
S . -
f# »
22 51
18 35
40 42
16 37
17 56
33 37
26 51
24 57
50 54
21 46
20 20
41 48
17 61
10 <8
27 42
20 54
_9 17
25 38
216 - 44
122 49
94 38
216 44

NO PG
%
21 49
34 65
55 58
on 63
30 64 .
57 63

25 49
18 43
43 46
25 54
20 S0
45 52
11 39
26 72
37 58
17 46
24 83
41 62

278 56
126 51
152 . 62

278 56

e ]
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: Total,
—_—r.

43
52

95
43
47
90
51,
42
93
46
40
86
28
36

64

Im )mc»
o o

494

248
246

494



ANALYSIS OF GRADUATZ NOTIVATION

Class/Desig

1962 ~ 1100
1300

Subtotal
1963 - 1100
1300
Subtotal
1964 - 1100
1300
Subtotal

1965 -~ 1100
1300

Subtotal
1966 - 1100
1300
Subtotal
1967 - 1100
1300
Subtotal

Total

1100 Subtotal
1300 Subtotal

Total

TAB L

Yes

L.
‘:.\’

s RS s

SR el

MRS B RS

ISI NN - et

N
o
O

e
cg |
OES

N
o
0

f

12
L3

L2

TO APPENDIX III

No

g
20 L6
26 50
L6 b3
16 37
21 15
37 1
18 35
18 13
36 39
20 43
1, 35
3k kO
12 43
12 33
2L 38
1L 38
T 2k
2 32

198 40

100 L0

98 10

198 L0

RESPONSES (#12)

No Oninion

Total
S

it

6 1L
5 10
11 12

8 19
123
19 21
11 22
217
18 19

6 14
9 23
15 17

6 21
514
1 17

7 19
6 21
3 19
87 18
L 18
13 17
87 18

*Total figures represent 100% for each row,
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L3
22

2

43

18 15

1,2

kS |

L6
L0

g6

12 8%

29
66
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